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Appendix A — Checklist for Approval

**Modifications to an approved evaluation system may be made by the district at any
time. A revised evaluation system shall be submitted for approval, in accordance with
Rule 6A-5.030(3), F.A.C. The entire template shall be sent for the approval process.




1. Performance of Students

Value-Added school data: The Value-Added score reflects the portion of student growth attributed to the
individual leader’s school. The student performance data represents one-third of the school leader’s final
score. The student growth measure is the schoolwide Reading Value-Added score and will include three
years of school data. In the future, as additional assessments are developed, the student growth measures
will be revised.

The final summative calculation is the combination of:

e The leadership practice score valued at 56.7%
e Student Performance Data valued at 33.3%
e Deliberate Practice Score valued at 10%.

A 4.0 scale is being implemented for all instructional final ey Jations. Thi. <cale is aligned to the four
evaluation categories (Highly Effective, Effective, Needs .provement (Deve. hing for teachers in their first
three years) and Unsatisfactory). Using the 4.0 scale al!¢ vs for a # scess to develop like scales for the
instructional practice and the student performance portio.. af ¢ “rinal evaluation. It also provides a standard
method for scaling student performance data across the varic.  student data use categories

Each category will be defined as follows:

Highly Effective: 3.45-4.0

Effective: 2.45-3.44

Developing/Needs Improyv« qent: 1| 5-2.44
Unsatisfactory: 1.0-1.44

The final evaluation ded iici.. woictu. d on the following pages

--------------------------------------------------------------------------------------------------



2. Instructional Leadership

Leadership Practice:

A Multi-Dimensional Framework: This evaluation system is based on contemporary research and meta-
analyses by Dr. Robert Marzano, The Marzano Center, Learning Sciences International and other research
findings that identify school leadership strategies or behaviors that, done correctly and in appropriate
circumstances, have a positive probability of improving student learning and faculty proficiency on
instructional strategies that positively impact student learning.

The Marzano School Leader Evaluation domains and elements will compose the Leadership Practice metric.
The model includes five domains and 24 elements. The Leadership Practice metric is measured by the
protocols and scales of the Marzano School Leader Evaluation, with a leader being measured on each
element as Innovating, Applying, Developing, Beginning, or Not Usip¢ The ratings on the 24 elements will
compose 56.7% of the total evaluation score.

Marzano School Leader Standards

Purpose: The Marzano School Leader standards are b&. d on ca® emporary research on multi-dimensional
school leadership, and represent skill sets and knowledge: »s¢ needed in effective schools. The Standards
form the foundation for school leader personnel evaluations d professional development systems, school
leadership preparation programs, and educato. .c.““ication req. sements.

Structure: There are 24 Leadership Standards, re_»rred® s as »ments, grouped into categories, which can be
considered Domains of effective leas’™ . Eachi © 2ment has a title and includes, as necessary, descriptors
that further clarify or define the ' _ment. | 5 a resu_ the Elements may be developed further into leadership
curricula and proficiency assed nents ind Afillment " | their purposes.

Marzano School I« .der StanG. ds:
Domain 1: Data-Driv 1 Focus on Student Achievement

This domair. »a° nprised of five categories (elements) of school leader actions and behavior
that help the sciool as a whole, as well as individual teachers, have a focus on student
achievement that is supported by data.

Domain 2:  Continuous Improvement of Instruction

This domain is comprised of five categories (elements) of school leader actions and behavior
that ensure that all teachers, and the school as a whole, are committed to enhancing pedagogical
skills on a continuous basis.



Domain 3: A Guaranteed and Viable Curriculum

This domain is comprised of three categories (elements) of school leader actions and behavior
that ensure that all teachers provide and all students receive curriculum for optimal learning.

Domain 4.  Cooperation and Collaboration

This domain is comprised of five categories (elements) of school leader actions and behavior
that teachers and staff have and engage in opportunities to collaborate about issues critical for
successful and effective school functioning.

Domain 5:  School Climate

This domain is comprised of six categories (elements) of # ool leader actions and behavior that
ensure that all stakeholders perceive the school as posi .e and well-functioning.



CROSSWALK: Evaluation Indicators and State Requirements
Marzano School Leadership Evaluation Model

School Leader Evaluation and Requirements in Florida statutes and State Board of Education
Rules

This form may be used to reveal the alighment of district evaluation system indicators with
requirements of 1012.34, F.S. and State Board of Education Rules

Organization: SBE rule 6A-5.030 requires that instructional and school administrator evaluation systems
include indicators organized into domains. Describe how this evaluation system is organized:

The Marzano School Leadership Evaluation Model is organized in 5 Domains with 26 Ele:* .its of school leader behavior that
links contemporary research-based strategies to student achievement.

A summary of the domains and elements are as follows: Domain 1 — A Data-Driv{ rocus 0. udent Achievement (5 elements);
Domain 2 — Continuous Improvement of Instruction (6 elements); Domain 3 -« »guaranteed ai. ‘iable Curriculum (4 elements);
Domain 4 — Communication, Cooperation and Collaboration (5 elements):< 4 Domain 5 —Schoo:  mate (6 elements).
Elements in the Marzano Model are parallel to Indicators in the Florida< ool Leader Assessment (. 4). Domains are
identified by 1, 2, 3, 4, 5, and the supporting Elements are identified? arenthesi< e. (1). The attached crosswalk (Appendix
A) demonstrates alignment of elements in the Marzano Leadership Eve tion” Jel to indicators in the FSLA.

In addition to the Domains and Elements (indicators), Evidences of specific. anable leadership behaviors are identified for

each element. The Evidences for each Element are used # ion a scale valuc ».a rubric for each Element. Applying is
considered the proficient target on each scale (see attache Ap.. =R). The Dc  ins, Elements, and Evidences support the
evaluation criteria required by State Statues and SBE rules." ‘idences *ad with an * are required evidences for the

related element.

The Marzano School Leadership Model ali== "witht Florida P cipal Leadership Standards. The Marzano School Leadership
Model also aligns with the State adopte® .cacher ev. .ation syst. . using the common language of instruction and research
based strategies linking school leade! ‘o with stus it 2chieveme ..

Although the language in the Marzano mc unique to the model, it is a developmental model that supports professional
growth and deliberate prac ) schoor er.

(*) Denotes requirgf vidence
ALUAYION INDICATOR ALIGNMENTS

State statutes and Sb. Evaluation System Indicators
Rules
Section A. 1012.34 (3) « Marza: ceadership Evaluation Model for School Leader has elements/indicators and
(a) (3) F.S. For school evic ~ which demonstrate evaluation criteria as referenced in each section meets the
administrators, requir. .nents of state statutes.

evaluation criteria must
include indicators on the
following as specified in

statute

1. The effectiveness of **Marzano uses the terminology pedagogical strengths and weaknesses to equate with
classroom teachers in effectiveness of classroom teachers which is then measured by student achievement data.

the school. Marzano’s teacher evaluation model that is used by the school leader is designed to continually

evaluate the effectiveness of classroom teachers.

Domain 2 - Element 3 - The school leader is aware of predominant instructional practices
throughout the school and uses indicators from the instructional evaluation system to monitor,
evaluate and provide timely, actionable feedback to faculty on the effectiveness of instruction on
priority instructional goals, and the cause and effect relationships between professional practice
and student achievement on those goals.




Evidences:

e The school leader provides forthright feedback to teachers regarding their instructional
practices using standards based content and the school instructional model *

e The school leader can describe effective practices and problems of practice of the teachers in
the school*

e The school leader can describe the predominant instructional practices in the school and the
effect of these practices on student learning*

e The school leader has systems in place to monitor the effect of the predominant instructional
practices for all subgroups in the school including ESOL and ESE

e Walk-through or other informal observation data are aggregated in such a way as to disclose
predominate instructional practices in the school

Domain 2 - Element 4 - The school leader ensures the use of high effect size strategies and
instructional personnel receive recurring feedback on their proficiency on using high effect size
instructional strategies and takes action to ensure teachers ared »ovided with clear, ongoing
evaluations of their pedagogical strengths and weaknesses ¥ _nh are based on multiple sources of
data and are consistent with student achievement data.
Evidences:
e The school leader can link teacher evaluation aca with stc. »at achievement data*
e Highly specific rubrics are in place to provi¢ (eachers accura. ‘=edback on their pedagogical
strengths and weaknesses*
e School leader provides frequent ans” caningful faedback to teachcrs utilizing virtual and
face-to-face conferencing

2. The administrator’s
appropriate use of
evaluation criteria
procedures.

Domain 2 - Element 4 - The school leader e.. xes’ ¢ use of high effect size strategies and
instructional personnel receive recurring feedw on their proficiency on using high effect size
instructional strategies and ta® "maction to ensure. achers are provided with clear, ongoing

evaluations of their pedagogii \stic. "hs.and weaki. es which are based on multiple sources of
data and are consistent with st ent achi, at data.
Evidences:

e Highly speci®® " mrics are ini. « _to provide teachers accurate feedback on their pedagogical

strength® .id we jesses*

e Teack reedback/ devaluati \data on the use of high effect size strategies are based on
mi’ e sourcesd infarmation cluding, but not limited to: direct observation, teacher self-
repc.. hnalys® Cicac. drmance as captured on video, student reports on teacher
effective , and peer feedback to teachers*

10ing de. are available to support that teacher feedback and evaluations are consistent
wit.. wdent« ‘svement data

e Schoo: ader prc «des frequent observations and meaningful feedback regarding the use of
high eff.  strategies to teachers utilizing virtual and face-to-face conferencing

main 2 -F nent 3 - The school leader is aware of predominant instructional practices
th.. 2hoi .ne school and uses indicators from the instructional evaluation system to monitor,
evalt.  und provide timely, actionable feedback to faculty on the effectiveness of instruction on
priority instructional goals, and the cause and effect relationships between professional practice
and student achievement on those goals.
Evidences:
e The school leader provides forthright feedback to teachers regarding their instructional
practices using standards based content and the school instructional model*
e Walk-through or other informal observation data are aggregated in such a way as to disclose
predominant instructional practices in the school *
e The school leader can describe effective practices and problems of practice using standards
based content and the school instructional model
e The school leader has systems in place to monitor the effect of the predominant instructional
practices for all subgroups in the school including ESOL and ESE

3. Recruitment and
retention of effective
and highly effective
classroom teachers.

Domain 2 - Element 2 - The school leader effectively employs, supports, and retains teachers
who continually enhance their pedagogical skills through reflection and professional growth plans
to serve the school population.

Evidences:




e The school leader has demonstrated a track record of hiring effective and highly effective
teachers

e The school leader has a system in place to effectively evaluate the selection process for hiring
new teachers

e The school leader has a track record of retaining effective teachers

e The school leader has a system in place to effectively evaluate and revise the new teacher
induction program

4. Improvement in the
percentage of
instructional personnel
evaluated at the highly
effective or effective
level.

Domain 2 - Element 4 - The school leader ensures the use of high effect size strategies and
instructional personnel receive recurring feedback on their proficiency on using high effect size
instructional strategies and takes action to ensure teachers are provided with clear, ongoing
evaluations of their pedagogical strengths and weaknesses which are based on multiple sources of
data and are consistent with student achievement data.
Evidences:
e  The school leader monitors improvement in teacher practice to increase the percentage
of instructional personnel evaluated at the innovativs® »d applying levels *
e Highly specific rubrics are in place to provide teact 5 accurate feedback on their
pedagogical strengths and weaknesses

5. Other leadership
practices that result in

student learning growth.

Deliberate Practice Additional Metric — See Appendi:

Domain 1 - Element 4 - The school leader achiex’ results on the st. »nt learning goals of
the school by monitoring and analyzing the #¢ .its of student growth i progress on state
and district assessments.

Evidences:

e The school leader analyzes achievemc. da#  or student subgroups within the school

e Individual student achievement is examii.  from the perspective of value-added results

e Individual student resu! >m multiple typ. f assessments are regularly reported and used
(e.g. benchmark, comm: \as.. ants)

e Individual student report. rraphs, ¢ <ts are regularly updated to track growth in
student achievement

e Teachersra “wanalyze s . growth data for individual students

e School )¢ Jership. amsregu  ly analyze individual student performance data

Domain{ Flement 14 nraschool lec er ensures high expectations with clear and measureable
learning go. "are a* Lulisneu o cused on closing learning gaps for student subpopulations and
improving ove «udent achievement at the school.

e Lea. 'z goals. hestablished for eliminating the achievement gap for all students
e Scales in placc to chart student and school progress towards meeting the curricular
standari

main 1-7 ment 2 - The school leader ensures high expectations with measureable learning
go. mred _.ablished and enables teacher and staff to work as a system focused on improving the
achie. .ent of students within the school.
Evidences:
e Learning goals are established for each student in terms of their performance on state
assessments, benchmark assessments, or common assessments
e Learning goals accompanied by proficiency scales are established for each student in terms of
their knowledge gain

*** Another leadership practice that ensures student growth is the focus on instructional
practice as research clearly links instructional practice with student achievement.

Domain 2 - Element 1 - The school leader provides a clear vision as to how instruction should be
addressed in the school and communicates goals and expectations clearly and concisely using
Florida’s common language of instruction and appropriate written and oral skills, communicates
student expectations and performance information to students, parents, and community, and
ensures faculty receive timely information about student learning requirements, academic
standards, and all other local, state, and federal administrative requirements and decisions.
Evidences:




e The schoolwide language of instruction is used regularly by faculty in their professional
learning communities

Domain 2 - Element 3 - The school leader is aware of predominant instructional practices
throughout the school and uses indicators from the instructional evaluation system to monitor,
evaluate and provide timely, actionable feedback to faculty on the effectiveness of instruction on
priority instructional goals, and the cause and effect relationships between professional practice
and student achievement on those goals.
Evidences:

e The school leader has systems in place to monitor the effect of the predominant instructional

practices for all subgroups in the school including ESOL and ESE

Domain 3 - Element 3 - The school leader ensures that all students have the opportunity to learn
the critical content of the curriculum.
Evidences:
e Tracking systems are in place that examine each stude
the curriculum

» access to the essential elements of

irs collaboratively in a
+o modify instruction and
rte the effect of those

Domain 4 - Element 3 - The school leader routinely € zages tea
structured data-based planning and problem-so!¢ g process in orc
interventions for accelerated student progres® .id to monitor and ev:
modifications.
Evidences:

e Professional learning communities (. N ard . place

e Student achievement and growth for ali Jroups in the school are analyzed by PLCs for

instructional planning

Domain 5 - Element 2 - The sci. 0l leaac.
improvement and has the trust\ the te
actions are guided bywhat is bes.
Evidences:
e The s¢
scht

anstrate. resiliency in pursuit of continuous school
.ers, znts, parents and community that his or her
. student populations.
ol leader

tively proi tes practices and policies acknowledging the diversity in the

6. Indicators based upon
each of the leadership
standards adopted by
the State Board of
Education.

(Note: Indicators relc.
to leadership standards
in the Florida Principal
Leadership Standards,
SBE rule 6A-5.080) are in
section B below.
Indicators in proposed
SBE rule SBE rule 6A-
5.030 as listed section C
below:

Section B

Indicators aligned to
Florida Principal
Leadership Standards
(FPLS) SBE rule 6A-5.080

Elements/indicators and evidences aligned to Florida Principal Leadership standards are cross
walked as follows:




Standard 1: Student
Learning Results:
Effective school leaders
achieve results on the
school’s student
learning goals.

Domain 1 - Element 4 - The school leader achieves results on the student learning goals of
the school by monitoring and analyzing the results of student growth and progress on state
and district assessments.
Evidences:
e The school leader achieves results on the school’s learning goals *
e  Data are analyzed for instructional planning, interpreted, and used to regularly monitor
progress toward achievement goals for individual students *
e Individual student reports, graphs, and charts are regularly updated to track growth in
student achievement

a. The school’s learning
goals are based on the
state’s adopted student
academic standards and
the districts adopted
curricula.

Domain 1 - Element 1 - The school leader ensures high expectations with clear and measureable
learning goals are established and focused on closing learning gaps for student subpopulations and
improving overall student achievement at the school.
Evidences:
e Learning goals are established based on state and district curriculum and academic
standards *

*tations with measureable learning
system focused on improving the

Domain 1 - Element 2 - The school leader ensures high e
goals are established and enables teacher and staff tod rkc
achievement of students within the school.
Evidences:
e Learning goals are established for each
assessments, benchmark assessmen
e Learning goals accompanied by pit
their knowledge gain

.dent in terms of their xformance on state
or commoa assessments *

iency sca!l are established for each student in terms of

b. Student learning
results are evidenced by
the student performance
and growth on statewide
assessments; district-
determined assessments
that are implemented by
the district under Section
1008.22, F.S,;
international
assessments; and other
indicators of student
success adopted by the
district and state.

. results on the student learning goals of
€ student growth and progress on state

Domain 1 - Element 4 - The school leader achic
the school by monitoring and< mlvzing the resui.
and district assessments.
Evidences:
e Student learning results at
and districts sments*
e Individus cuder. sults fro:
(e.g.4¢ chmark, ¢ nmon asst

wided =d by .. . esults of student growth and progress on state
nultiple types of assessments are regularly reported and used

ments)*

Domain 1
goals are esta
2ent of ¢
tvidence.
e Learni
assessn
e Learning
their k

T o

amen’ ader ensures high expectations with measureable learning
d and enables teacher and staff to work as a system focused on improving the
'ents within the school.

soals ar stablished for each student in terms of their performance on state

ts, benchmark assessments, or common assessments*

bals accompanied by proficiency scales are established for each student in terms of
wledge gain

Dom. - Element 1 - The school leader ensures that the school curriculum and accompanying
assessments adhere to state and district standards.
Evidences:
e Rubrics or proficiency scales are in place that clearly delineate student levels of growth and
performance on essential elements of state and district standards

Standard 2: Student
Learning as a Priority:
Effective school leaders
demonstrate that
student learning is their
top priority through
leadership actions that
build and support a
learning organization
focused on student
success.

Student Learning As a Priority is evidenced and cross walked in multiple elements/indicators and
evidences in the Marzano Leadership Evaluation model to demonstrate effective school leaders
make student learning their top priority and builds and supports a learning organization focused
on student success.




a. Enables faculty and
staff to work as a system
focused on student
learning.

The Marzano Leadership Model has multiple elements (indicators that clearly enable faculty and
staff to work as a system focused on student learning:

Domain 1 - Element 2 - The school leader ensures high expectations with measureable learning
goals are established and enables teacher and staff to work as a system focused on improving the
achievement of students within the school.
Evidences:
e Faculty and staff work as a system focused on student learning*
e Learning goals are established for each student in terms of their performance on state
assessments, benchmark assessments, or common assessments

Domain 4 - Element 3 - The school leader routinely engages teachers collaboratively in a
structured data-based planning and problem-solving process in order to modify instruction and
interventions for accelerated student progress and to monitor and evaluate the effect of those
modifications.
Evidences:
Student achievement and growth for all subgroups in the4 2ol are analyzed by PLCs for
instructional planning

e The school leader collects and reviews minutet, .iotes, ari. nals from meetings to maintain a

focus on student achievement

Domain 1 - Element 1 - The school leaders _ures high expectations witi. Clear and measureable
learning goals are established and focus’  an closingd .rning gaps for student subpopulations and
improving overall student achievement at'« schs

Evidences:
e Schoolwide achievemeniizaals are discusse. »2gularly at faculty and professional learning
meetings
e Scales are in place to cha studeri. 1chool pigress towards meeting the curricular
standards

Domain1-Elef .ica heschool ider achieves results on the student learning goals of
the school h® lionitorini  Ind analyz 1 the results of student growth and progress on state
and distri® assessmen?

Evidences
e Teache. a¢ .arly analyze school growth data for individual students
b. Maintains a school = S - Elen.  t3-The school leader ensures that faculty and staff establish a school climate

climate that supports
student engagement
learning.

(0 suppc. tudent' sagement in learning and provides feedback on the quality of the learning
environmel.
Evidences:
e Instructi al and behavioral routines and procedures are in place to support student
engage’ :ntin learning*
Thed ool leader maintains a school climate to support student engagement in learning*
. Jly engaged classroom practices are routine at the school*

Domain 5 - Element 4 - The school leader ensures that students, parents, and the community
recognize the school learning environment supports student engagement and is preparing students
for life in a democratic society and global economy.
Evidences:
e Instructional strategies for highly engaged classrooms are part of the school learning
environment*

c. Generates high
expectations for learning
growth by all students.

Domain 1 - Element 1 - The school leader ensures high expectations with clear and measureable
learning goals are established and focused on closing learning gaps for student subpopulations and
improving overall student achievement at the school.
Evidences:

e The school leader establishes high expectations for all students to show learning growth*

e Learning goals are established as a percentage of students who will score at a proficient or

higher level on state assessments or benchmark assessments
e Learning goals are established for eliminating differences in achievement for all subgroups




in the school

e Learning goals are established for eliminating the differences in achievement for English
language learners

e Learning goals are established for eliminating the differences in achievement for students
with disabilities

d. Engages faculty and
staff in efforts to close
learning performance
gaps among student
subgroups within the
school

Domain 1 - Element 1 - The school leader ensures high expectations with clear and measureable
learning goals are established and focused on closing learning gaps for student subpopulations and
improving overall student achievement at the school.
Evidences:
e Learning goals are established for eliminating the achievement gap for all students*
e Learning goals address the most critical and severe achievement deficiencies and guide
planning for instruction
e Faculty and staff can explain how efforts to close the learning gap for all school
subpopulations is eliminating the achievement gap*

Domain 1 - Element 4 - The school leader achieves results os
the school by monitoring and analyzing the results of sty
and district assessments.
Evidences:
e The school leader analyzes achievement ¢
e When asked, faculty and staff can anak
subgroups

ie student learning goals of
- _growth and progress on state

11ps within the school
udents including all

.for student sut_
data of their individuc

Domain 4 - Element 3 - The school leader r.. e’
structured data-based planning and problem-s
interventions for accelerated« milent progress ar.
modifications.

Evidences:

.ngages teachers collaboratively in a
ag process in order to modify instruction and
» monitor and evaluate the effect of those

e Student achievement and’| »wth4 .all su.. Jupsin the school are analyzed by PLCs for
instructiona! ning*
e Whenas' 4, tea. rscanex  inhow PLC’s analyze data to identify appropriate
instris® onal pract s for all st ‘ents
Standard 3: Instructional | The Ma: ‘o Leaders’ Fvaluation i .del is designed to evaluate the Instructional Plan
Plan Implementation Implemen. W _icine.. cators and evidences that demonstrate an effective leader
Effective school leaders works collabc 21y to develop and implement an instructional frame that aligns curriculum
work collaboratively to ‘a2 stana. -, effective instructional practices, student learning needs and assessments

develop and implement:
an instructional
framework that aligi.
curriculum with state
standards, effective
instructional practices,
student learning needs
and assessments

a. Implements the
Florida Educator
Accomplished
Practices as
described in Rule
6A-5.065, F.A.C.
through a common
language of
instruction

The Marzano Teacher Evaluation Model is cross walked with the Florida Educator Accomplished
Practices and adopted as the State’s model.

Domain 2 - Element 1 - The school leader provides a clear vision as to how instruction should be
addressed in the school and communicates goals and expectations clearly and concisely using
Florida’s common language of instruction and appropriate written and oral skills, communicates
student expectations and performance information to students, parents, and community, and
ensures faculty receive timely information about student learning requirements, academic
standards, and all other local, state, and federal administrative requirements and decisions.
Evidences:
e The school leader demonstrates understanding of the Florida Educator Accomplished
Practices and uses them as a priority instructional improvement model*
e The schoolwide common language of instruction is used regularly by faculty in their
professional learning communities




e The schoolwide common language of instruction is used regularly in faculty and department
meetings

o Professional development opportunities are provided for new teachers regarding the
schoolwide model of instruction

e Professional development opportunities are provided for all teachers regarding the
schoolwide model of instruction

e New initiatives are prioritized and limited in number to support the instructional model

e The schoolwide common language of instruction is used regularly by faculty in their informal
conversations

e When asked, teachers can describe the major components of the schoolwide model of
instruction

e When asked, teachers can explain how strategies in the instructional framework promote
learning for the school’s diverse population

b. Engages in data
analysis for instructional
planning and
improvement.

Domain 1 - Element 3 - The school leader ensures that data are analyzed, interpreted, and used
to regularly monitor progress toward school achievement goal< id for instructional planning.
Evidences:
e Reports, graphs, and charts are available for analys’ overall student achievement and
planning instruction
e Student achievement is examined from the nerspective o1 1e-added results
e Results from multiple types of assessmep? .re regularly repc. ! and used for planning
instruction (e.g. benchmark, common4* zssments)
e Reports, graphs, and charts are regit .1y updates o track growth in student achievement
e School leadership teams regularly <. wze sch4 growth data for instructional planning
e Data briefings are conducted at facult,. »¢ gs

Domain 1 - Element 1-The g “laader ensures. h expectations with clear and measureable
learning goals are established| \d1c¢ Lan closing xning gaps for student subpopulations and
improving overall student achie. ‘\ment ar Y90l
Evidences:
e Schoolwids ament go e discussed regularly at faculty, and Professional Learning
meeting
e Schat ‘mprovem¢ . plansanc. melines contain specific benchmarks for each goal including
inC_ Hual(s) res’ ai'y'afar the' Zarning goal

Domain 2 - Elc .t 3 - The school leader is aware of predominant instructional practices

.. ntthesc al and uses indicators from the instructional evaluation system to monitor,
evaluate <. oroviac mely, actionable feedback to faculty on the effectiveness of instruction on
priority instr. ‘ional gcuis, and the cause and effect relationships between professional practice
and student a, evement on those goals.
Cvidences:

e Walk-# Ough or other informal observation data are aggregated in such a way as to disclose

are’ /ninant instructional practices in the school

Domain 2 - Element 4 - The school leader ensures the use of high effect size strategies and
instructional personnel receive recurring feedback on their proficiency on using high effect size
instructional strategies and takes action to ensure teachers are provided with clear, ongoing
evaluations of their pedagogical strengths and weaknesses which are based on multiple sources of
data and are consistent with student achievement data.
Evidences:

e Ongoing data are available to support that teacher feedback and evaluations are consistent

with student achievement data

Domain 2 - Element 5 - District-supported state initiatives focused on student growth are
supported by the school leader with specific and observable actions including monitoring of
implementation and measurement of progress toward initiative goals and professional learning to
improve faculty capacity to implement the initiatives and teachers are provided with job-
embedded professional development directly related to their instructional growth goals and
consistent with student achievement data.




Evidences:
e Data are collected linking the effectiveness of professional development to the improvement
of teacher practices
e Data are available supporting deliberate practice is improving teacher performance

c. Communicates the
relationships among
academic standards,
effective instruction, and
student performance.

Domain 4 - Element 3 - The school leader routinely engages teachers collaboratively in a
structured data-based planning and problem-solving process in order to modify instruction and
interventions for accelerated student progress and to monitor and evaluate the effect of those
modifications.
Evidences:
e The school leader uses PLC’s to communicate the relationships among academic standards,
effective instruction and student performance*

Domain 2 - Element 4 - The school leader ensures the use of high effect size strategies and
instructional personnel receive recurring feedback on their proficiency on using high effect size
instructional strategies and takes action to ensure teachers ared »ovided with clear, ongoing
evaluations of their pedagogical strengths and weaknesses v¢ _n are based on multiple sources of
data and are consistent with student achievement data.

Evidences:
o Teacher feedback and evaluation data on the U ¢ of high'\ st size strategies are based on
multiple sources of information including< ¢ not limited to.. ‘act observation, teacher self-

report, analysis of teacher performancs’ ~captured on video, s.. ant reports on teacher
effectiveness, and peer feedback to4 .chers

e Ongoing data are available to supj.. »that teas’ . feedback and evaluations are consistent
with student achievement data

e The school leader can link teacher evalu.. 1 data with student achievement data

e When asked, teachers g¢ wiescribe their in.. ctional strategies that have the strongest and
weakest relationships t¢ tuc chievement

Domain 3 - Element 1 - The sch¢. \leadd :nsuic. .at the school curriculum and accompanying
assessments adhes state and' #' (standards.
Evidences:
e The s// .ol leader/ suresthe| znment of the curriculum and assessment measures in a
mz’ er that prof stes rigor

e Whe. sked,sf liciol rrate understanding of how the curriculum and assessments
are alig.. * "Improve student achievement
d. Implements the 2 - Elemi. 24 - The school leader ensures the use of high effect size strategies and
district’s adopted Instructic. woersor.. hreceive recurring feedback on their proficiency on using high effect size

curricula and state’s
adopted academic
standards in a manner
that is rigorous and
culturally relevant to the
students and school

instructiona. :ategies. .id takes action to ensure teachers are provided with clear, ongoing
evaluations o eir pedagogical strengths and weaknesses which are based on multiple sources of
data and are ¢ sistent with student achievement data.
idences:
Wh< asked, teachers can describe their instructional strategies that have the strongest and
.Kest relationships to student achievement

Domain 3 - Element 1 - The school leader ensures that the school curriculum and accompanying
assessments adhere to state and district standards.
Evidences:
e Curriculum documents are in place that correlate the written curriculum to state and district
standards
e School teams regularly analyze the relationship between the written curriculum, taught
curriculum, and assessments and for rigor and cultural relevance

Domain 3 - Element 3 - The school leader ensures that all students have the opportunity to learn
the critical content of the curriculum.
Evidences:
o All students have access to advanced placement or other rigorous courses
e Data are available to verify the diversity of students enrolled in advanced placement or other
rigorous courses




o All students have a prescribed program of study that documents access to courses
e Data are available to verify student achievement and growth in critical content and standards

e. Ensures the
appropriate use of high
quality formative and
interim assessments
aligned with the adopted
standards and curricula

Domain 3 - Element 1 - The school leader ensures that the school curriculum and accompanying
assessments adhere to state and district standards.
Evidences:
e Rubrics or proficiency scales are in place that clearly delineate student levels of growth and
performance on essential elements of state and district standards
o Information is available examining the extent to which assessments accurately measure the
written and taught curriculums
e School teams regularly analyze the relationship between the written curriculum, taught
curriculum, and assessments and for rigor and cultural relevance
e The school leader ensures the alignment of the curriculum and assessment measures in a
manner that promotes rigor

Standard 4: Faculty
Development: Effective
school leaders recruit,
retain and develop an
effective and diverse
faculty and staff

Faculty Development is a priority in the Marzano Leadership Evaluation model and has multiple
elements/indicators and evidences to support the effective s=* ol leaders recruit, retain and
develop an effective and diverse faculty and staff.

a. Generates a focus on
student and professional
learning in the school
that is clearly linked to
the system-wide
strategic objectives and
the school improvement
plan;

ith clear and measureable
dent subpopulations and

Domain 1 - Element 1 - The school leader ensur’ igh expectatior.
learning goals are established and focused 0i 0sing learning gaps foi
improving overall student achievement a# 2 school.
Evidences:
e The school improvement goals are foc. »d
e School improvement plans with timeline:
e goal schoolwide achiev. 2t goals are disce
learning meetings

student learning and achievement
qtain specific benchmarks for each learning
2d regularly at faculty and professional

lead? censure.. e use of high effect size strategies and
.g feedback on their proficiency on using high effect size
an to ensure teachers are provided with clear, ongoing
:hs and weaknesses which are based on multiple sources of
Jlievement data.

Domain 2 - Element 4 - The schc
instructional pers “receive re
instructional s (egies' 1 takes a.
evaluations® their ped ogical stre
data and = consistep’ vith ctudent «
Evidences.

e Ongoing

S stude:

~are available to support that teacher feedback and evaluations are consistent
chievement data

nent 5 Jistrict-supported state initiatives focused on student growth are
> school leader with specific and observable actions including monitoring of
and measurement of progress toward initiative goals and professional learning to
, capacity to implement the initiatives and teachers are provided with job-
el dded ofessional development directly related to their instructional growth goals and
consi. « with student achievement data.
Evidences:
e Data are collected linking the effectiveness of professional development to the improvement
of teacher practice
e Teacher-led professional development is available to teachers regarding their instructional
growth goals
e When asked, teachers can describe how professional development supports their attainment
of professional learning and instructional growth goals

Domain2 -\

supported by

implementatir
arove fac

Domain 4 - Element 3 - The school leader routinely engages teachers collaboratively in a
structured data-based planning and problem-solving process in order to modify instruction and
interventions for accelerated student progress and to monitor and evaluate the effect of those
modifications.
Evidences:

e PLCs have written goals for improving instructional practices and student learning

e The school leader regularly examines each data team’s progress toward goals
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e The school leader collects and reviews minutes, notes, and goals from meetings to maintain a
focus on student achievement

e When asked, teachers can explain how PLC’s analyze data to identify appropriate
instructional practices for all students

b. Evaluates, monitors,
and provides timely
feedback to faculty on
the effectiveness of
instruction

Domain 2 - Element 3 - The school leader is aware of predominant instructional practices
throughout the school and uses indicators from the instructional evaluation system to monitor,
evaluate and provide timely, actionable feedback to faculty on the effectiveness of instruction on
priority instructional goals, and the cause and effect relationships between professional practice
and student achievement on those goals.
Evidences:
e Walk-through or other informal observation data are aggregated in such a way as to disclose
predominant instructional practices in the school
e The school leader provides forthright feedback to teachers regarding their instructional
practices using standards based content and the school instructional model
e The school leader can describe effective practices and prs’ '2ms of practice using standards
based content and the school instructional model
e The school leader has systems in place to monitor
practices for all subgroups in the school includip® 50L
e The school leader can describe the predominari.instructic
effect of these practices on student learni
e The school leader ensures instructiona’
complexity

ffect of the predominant instructional
| ESE
“oractices in the school and the

actices are appropriate. 'z the level of text

‘e use of high effect size strategies and
on their proficiency on using high effect size
2chers are provided with clear, ongoing
ses which are based on multiple sources of

Domain 2 - Element 4 - The school leader .. res
instructional personnel receive recurring feedw
instructional strategies and ta® maction to ensurc
evaluations of their pedagogit \stic. Ths.and weaki
data and are consistent with st ent achi, )t data.
Evidences:

e School leads vides freq soservations and meaningful feedback regarding the use of
high effet strate_ s toteaci s utilizing virtual and face-to-face conferencing
e Onga’ ,dataare, ailabletos portthatteacher feedback and evaluations are consistent

wi  tudent ach! /ement data

aval

e TeaC. il Uae gularly used as the subject of conversation between school
leaders™ -achers
aly spec. rubrics are in place to provide teachers accurate feedback on their pedagogical
stre. hsana aknesses
e Thesc. alleade: can link teacher evaluation data with student achievement data
c. Employs a faculty w Domain 2 - Ell ent 2 - The school leader effectively employs, supports, and retains teachers
the instructional who continua’ enhance their pedagogical skills through reflection and professional growth plans
proficiencies needed for serve thed 0ol population.
the school population Ev. ace
served . _ school leader has demonstrated a track record of employing effective teachers

e The school leader employs teachers with instructional skills to serve the school population
e The school leader has a track record of retaining effective teachers

d. Identifies faculty
instructional proficiency
needs, including
standards-based
content, research-based
pedagogy, data analysis
for instructional planning
and improvement, and
the use of instructional
technology.

Domain 1 - Element 3 - The school leader ensures that data are analyzed, interpreted, and used
to regularly monitor progress toward school achievement goals and for instructional planning.
Evidences:
e Reports, graphs, and charts are available for analyzing overall student achievement and
planning instruction
e Results from multiple types of assessments are regularly reported and used for instructional
planning (e.g. benchmark, common assessments)
e School leadership teams regularly analyze school growth data for instructional planning
e When asked, faculty and staff can explain how data are used to track growth in student
achievement and plan for instruction

Domain 5 - Element 5 - The school leader maximizes the impact of school personnel, fiscal and
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facility resources to provide recurring systemic support for instructional priorities and creates a
supportive learning environment by managing the fiscal, operational, and technological resources
of the school in a way that focuses on effective instruction and the achievement of all students.
Evidences:
e The school leader appropriately plans, budgets and directs the use of technology to
improve teaching and learning
e  The school leader provides adequate training for the instructional technology teachers
are expected to use.

Domain 2 - Element 3 - The school leader is aware of predominant instructional practices
throughout the school and uses indicators from the instructional evaluation system to monitor,
evaluate and provide timely, actionable feedback to faculty on the effectiveness of instruction on
priority instructional goals, and the cause and effect relationships between professional practice
and student achievement on those goals.
Evidences:
o Walk-through or other informal observation data are 2¢ ‘egated in such a way as to disclose
predominant instructional practices in the school
e The school leader provides forthright feedback t¢ -ac.. s regarding their instructional
practices using standards based content and ti._ school iti. wctional model
e The school leader can describe the predosf antinstructiona. ‘actices in the school and the
effect of these practices on student leas” 'ig
e The school leader provides teachersd -dback on instruction of stai dards based curriculum
e The school leader ensures instruct. 1l practics’ .ire appropriate for the level of text
complexity

Domain 2 - Element 4 - The s5 »al leader ensure.. = use of high effect size strategies and
instructional personnel receiv. rec. =feedback ¢.. heir proficiency on using high effect size
instructional strategies and tak action .. wre teacuers are provided with clear, ongoing
evaluations of their pedagogical. sengt!{ and . liesses which are based on multiple sources of
data and are consisgmmt with stua. % ievement data.
Evidences:
e Highl _ecificrub sareinpi 2 to provide teachers accurate feedback on their pedagogical
sted <ths and we' .nesses
e Teac feedkt uiic un data on the use of high effect size strategies are based on
multipic _es of information including, but not limited to: direct observation, teacher self-
2ort, ane. s of teacher performance as captured on video, student reports on teacher
efic. eness, ' peer feedback to teachers
e Ongoi. dataarc vailable to support that teacher feedback and evaluations are consistent
with stt_ nt achievement data
e The sch¢ leader can link teacher evaluation data with student achievement data

D. »in4¢ .ement 3 - The school leader routinely engages teachers collaboratively in a
struc . data-based planning and problem-solving process in order to modify instruction and
interventions for accelerated student progress and to monitor and evaluate the effect of those
modifications.
Evidences:

e The school leader regularly examines the PLC’s progress toward goals

e Student achievement and growth for all subgroups in the school are analyzed by PLCs for

instructional planning

e. Implements
professional learning
that enables faculty to
deliver culturally
relevant and
differentiated
instruction.

Domain 2 - Element 5 - District-supported state initiatives focused on student growth are
supported by the school leader with specific and observable actions including monitoring of
implementation and measurement of progress toward initiative goals and professional learning to
improve faculty capacity to implement the initiatives and teachers are provided with job-
embedded professional development directly related to their instructional growth goals and
consistent with student achievement data.
Evidences:

e Professional development is in place to support developing effective instructional practices

for culturally relevant and differentiated instruction *
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e Professional development courses and resources are available to teachers regarding their
professional learning and instructional growth goals
o Data are available supporting deliberate practice is improving teacher performance

Domain 1 - Element 5 - The school leader routinely uses teacher-collected student response data
to determine effectiveness of instruction and interventions schoolwide, grade-wide, class-wide,
and specific to student sub-groups to help all students meet individual achievement goals.
Evidences:
e The school leader ensures differentiated instruction is a predominant instructional practice *
e When asked, students report their teachers provide culturally relevant instruction *

f. Provides resources and
time and engages faculty
in effective individual
and collaborative
professional learning
throughout the school
year.

Domain 4 - Element 1 - The school leader facilitates and leads professional learning by managing
the organization, operations, and facilities to provide the faculty with quality resources and time
for professional learning and promotes, participates in, and engages faculty in effective individual
and collaborative learning on priority professional goals throughout the school year and ensures
teachers have opportunities to observe and discuss effective ted ing.
Evidences:
e Teachers have opportunities to engage in instructia®  ounds
e Teachers have opportunities to view and discuss® Jeo- »ad examples of exemplary
teaching
e Teachers have regular times to meet colled iy and discuss e.. ‘tive instructional practices
(e.g. lesson study, professional learning® _mmunities)
e Teachers have opportunities to inted about effactive teaching via technology
e Instructional practices are regulari,  scusseds aculty and department meetings
e Video segments of instructional practi. %3 egularly viewed and discussed at faculty and
department meetings

e Information is available =ding participat.. »of teachers in opportunities to observe and
discuss effective teachir
e Information is available r arding te 2articipation in virtual discussions regarding

effective teaching

Domain4-El< ent3-  eschool' \derroutinely engages teachers collaboratively in a
structured< .a-based p ningand’ ablem-solving process in order to modify instruction and
interver{ asfor acce!d itad<student’ ~ogressand to monitor and evaluate the effect of those
modificatic
Evidences:
2 have v ten goals for improving instructional practices and student learning
e The oollea. nregularly examines each data team’s progress toward goals
e Thesci 1l leadei collects and reviews minutes, notes, and goals from meetings to maintain a
focus or, udent achievement
e When a' :d, teachers can explain how PLC’s analyze data to identify appropriate
instrud Jnal practices for all students

Domec_ - Element 5 - The school leader maximizes the impact of school personnel, fiscal and
facility resources to provide recurring systemic support for instructional priorities and creates a
supportive learning environment by managing the fiscal, operational, and technological resources
of the school in a way that focuses on effective instruction and the achievement of all students.
Evidences:
e The school leader appropriately directs the use of technology to improve teaching and
learning
e When asked, faculty and staff report projects, with plans and objectives, are organized in
such a way that keeps the focus on instruction

Standard 5: Learning
Environment: Effective
school leaders structure
and monitor a school
learning environment
that improves learning
for all of Florida’s

The Marzano Leadership Evaluation Model has multiple elements/indicators and evidences to
support the importance of the Learning Environment and effective school leaders who monitor a
school learning environment that improves learning for the school’s diverse student population .
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diverse student
population

a. Maintains a safe,
respectful and inclusive
student-centered
learning environment
that is focused on
equitable opportunities
for learning and building
a foundation for a
fulfilling life in a
democratic society and
global economy.

Domain 5 - Element 4 - The school leader ensures that students, parents, and the community
recognize the school learning environment supports student engagement and is preparing students
for life in a democratic society and global economy.
Evidences:
e  The school leader ensures that skills necessary to be contributing members of society and
participate in a global community are listed among the essential elements*
e The school leader ensures students are ready to be contributing members of society and
participate in a global community *
e (When asked) students, parents and community describe the school as safe, respectful
and student centered *

b. Recognizes and uses
diversity as an asset in
the development and
implementation of
procedures and practices
that motivate all
students and improve
student learning.

Domain 5 - Element 2 - The school leader demonstrates resiliency in pursuit of continuous school
improvement and has the trust of the teachers, students, parertyand community that his or her
actions are guided by what is best for all student populations
Evidences:
e The school leader actively promotes practices an
school *

.olic. hacknowledging the diversity in the

Domain 5 - Element 6 - The school leader ack
individuals within the school.

wledges the success ¢ he whole school, as well as

Evidences:
e The school leader plans and celebrat.. e s¢ _esses of the diverse populations in the
school *
Domain 2 - Element 3-The s, oc 'ar js aware ¢ nedominant instructional practices

throughout the school and ust indicatc
evaluate and provide timely, act. aable/”
priority instructiopatssoals, and th. =7

= the in_.ructional evaluation system to monitor,
~dba. faculty on the effectiveness of instruction on
¢ and effect relationships between professional practice

and student ag¢/t seni. honthose  als.
Evidences:
e The' _nool leades as systems I ‘lace to monitor the effect of the predominant instructional
prac. »s for ak o "2 school including ESOL and ESE
Damsin 4 - Elei. 't 3 - The school leader routinely engages teachers collaboratively in a
aucCtu.. data-be. ! planning and problem-solving process in order to modify instruction and
interventic_ or acce. nted student progress and to monitor and evaluate the effect of those
modification:
Evidences:
e Student _hievement and growth for all subgroups in the school are analyzed by PLCs for
instrd Onal planning

Domai 4 - Element 5 - The school leader actively communicates with students, parents, and the
community to obtain their input for systematic improvement of the optimal functioning of the
school.
Evidences:
e The school leader can explain how the use of input from the school community has resulted
in improved functioning of the school
e The school leader can demonstrate how data gathered from subpopulations at the school are
incorporated in school planning and procedures

c. Promotes school and
classroom practices that
validate and value
similarities and
differences among
students.

Domain 4 - Element 3 - The school leader routinely engages teachers collaboratively in a
structured data-based planning and problem-solving process in order to modify instruction and
interventions for accelerated student progress and to monitor and evaluate the effect of those
modifications.
Evidences:
e The school leader promotes practices that validate and value similarities and differences
among all students *
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e PLCs have written goals for improving instructional practices and student learning
e The school leader collects and reviews minutes, notes, and goals from meetings to maintain a
focus on student achievement

Domain 5 - Element 2 - The school leader demonstrates resiliency in pursuit of continuous school
improvement and has the trust of the teachers, students, parents and community that his or her
actions are guided by what is best for all student populations.
Evidences:
e The school leader actively promotes practices and policies acknowledging the diversity in the
school *

Domain 5 - Element 6 - The school leader acknowledges the success of the whole school, as well as
individuals within the school.
Evidences:
e The school leader plans for and celebrates the success of# = diverse populations in the
school *

d. Provides recurring
monitoring and feedback
on the quality of the
learning environment.

« and staff establish a school climate
<k on the quality of the learning

Domain 5 - Element 3 - The school leader ensures that f2
to support student engagement in learning and provi¢
environment.
Evidences:
e School leader provides ongoing feedba
e Continuous feedback is provided tez
classrooms and the school *

eeq

.0 teachers regarding._ learning environment *
ars regardiag the learning ei.vironment in the

e. Initiates and supports
continuous
improvement processes
focused on the students’
opportunities for success
and well-being.

Domain 4 - Element 3 - The school leader rc_ ne’
structured data-based planning and problem-s
interventions for accelerated« Wilent progress ar
modifications.
Evidences:

e The school leader implen

.ngages teachers collaboratively in a
ag process in order to modify instruction and
» monitor and evaluate the effect of those

1ts th ioriaa . atinuous Improvement Model (FCIM) *

e The schoo!d™ ¥ar promote _tices that validate and value similarities and differences
amongd stude. \andfoct s on their successes and well-being*
Domaind Element 54 neschool lec :r routinely uses teacher-collected student response data
to determ.. effect’ cssC tion and interventions schoolwide, grade-wide, class-wide,

and specific 1< 2nt sub-groups to help all students meet individual achievement goals.

s

e The. hoollec. s focused on opportunities for students to continuously improve and be
succes.

e The schi | schedule is designed so that students can receive academic help while in school

e Individu student completion of programs designed to enhance their academic achievement
is mop’ red (i.e. gifted and talented, advanced placement, STEM, etc.)
Res( .ise to intervention measures are in place

. .orial and enrichment programs are in place when data support the need for these
interventions

e Data are collected and available to monitor student participation in intervention or
enrichment programs

Domain 5 - Element 2 - The school leader demonstrates resiliency in pursuit of continuous school
improvement and has the trust of the teachers, students, parents and community that his or her
actions are guided by what is best for all student populations.
Evidences:
e The school leader acknowledges when school goals have not been met or initiatives have
failed and revises the plan for success
e The school leader actively promotes practices and policies acknowledging the diversity in the
school

f. Engages faculty in
recognizing and
understanding cultural

Domain 1 - Element 4 - The school leader achieves results on the student learning goals of
the school by monitoring and analyzing the results of student growth and progress on state
and district assessments.
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and developmental
issues related to student
learning by identifying
and addressing
strategies to minimize
and/or eliminate
achievement gaps.

Evidences:
e The school leader analyzes achievement data for student subgroups within the school *
e Teachers regularly analyze school growth data for individual students

Domain 3 - Element 3 - The school leader ensures that all students have the opportunity to learn
the critical content of the curriculum.
Evidences:
e The school leader ensures teachers have completed appropriate training for content specific
strategies to minimize or eliminate achievement gaps *
e All students have access to advanced placement or other rigorous courses
o All students have a prescribed program of study that documents access to courses
e The school leader ensures teachers have completed appropriate content area training in their
subject area courses

Domain 1 - Element 3 - The school leader ensures that data arsa
to regularly monitor progress toward school achievement gz
Evidences:
e Student achievement is examined from the perg® _tive
e School leadership teams regularly analyze schoci growth ¢

ralyzed, interpreted, and used
. and for instructional planning.

value-added results
for instructional planning

Domain 1 - Element 1 - The school leader en
learning goals are established and focuses'
improving overall student achievement'c
Evidences:
e Learning goals are established for eliming
different socioeconomis’ als
e Learning goals are estal. ‘hec
the school
e Learning goals are establis
language les
e Learning’ Jals ar
with4 abilities
e Lel nggoalsa:
e leari. »go2!
planning

2s high expectations w. clear and measureable
i closing learning gaps for student subpopulations and
he schoo!

g differences in achievement for students at

aliminating ¢ rences in achievement for all subgroups in

d for’ .minat._ che differences in achievement for English

stablishel ar eliminating the differences in achievement for students
sctablished fieliminating the achievement gap for all students
aaress . st critical and severe achievement deficiencies and guide

astruction

Standard 6: Decision
Making: Effective schor’
leaders employ and
monitor a decision-
making process that is
based on vision, mission
and improvement
priorities using facts and
data.

- ~ed be: the Marzano Leadership Evaluation Model has multiple elements/indicators
and evide  stosu, rtDecision Making as effective leaders employ and monitor a decision
making proc  that is ased on vision, mission and improvement priorities using facts and data.

a. Gives priority
attention to decisions
that impact the quality
of student learning and
teacher proficiency.

Domain 5 - Element 1 - The school leader is the recognized leader of the school and continually
assesses progress on deliberate practice priorities.
Evidences:
e The school leader uses facts and data in decision making and prioritizes decisions that impact
the priority goals of the school*
e The school leader has a track record of using facts and data when making tough decision to
keep learning and teacher effectiveness as priorities *
e The school leader is uncompromising in regards to raising student achievement
e The school leader effectively communicates those non-negotiable factors that have an impact
on student achievement

b. Uses critical thinking
and problem solving
techniques to define

Domain 5 - Element 1 - The school leader is the recognized leader of the school and continually
assesses progress on deliberate practice priorities.
Evidences:
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problems and identify
solutions.

e The school leader has demonstrated his or her ability to use thinking and problem solving
skills to define problems and identify solutions *

e The school leader uses fact and data in decision making and when prioritizing decisions that
impact the priority goals of the school*

c. Evaluates decisions for
effectiveness, equity,
intended and actual
outcome; implements
follow-up actions; and
revises as needed

Domain 5 - Element 1 - The school leader is the recognized leader of the school and continually
assesses progress on deliberate practice priorities.
Evidences:
e The school leader constantly evaluates decisions for their effectiveness, equity, intended and
actual outcomes and revises plans as needed *

Domain 5 - Element 2 - The school leader demonstrates resiliency in pursuit of continuous school
improvement and has the trust of the teachers, students, parents and community that his or her
actions are guided by what is best for all student populations.
Evidences:
e The school leader acknowledges when school goals have
failed and revises the plan for success *

t been met or initiatives have

d. Empowers others and
distributes leadership
when appropriate.

communicates to ensure that
hool initiatives.

Domain 4 - Element 2 - The school leader actively listens
teachers have roles in the decision-making process res
Evidences:
e Groups of teachers are identified and utilis
that impact the school
e The school leader enables teacher I«
monitor projects
e The school leadership team has criticc. hles

aing
.to provide inpt. »2arding specific decisions
.ers to proastively initiate, pian, implement and
racilitating school initiatives

Domain 4 - Element 4 - The s« "l leader actively. hntifies and cultivates emerging leaders and

prepares them for career adv. cei.
Evidences:

e The school leader effective iden? cs pouc. .al leaders and guides them in career
developmes?

e Thescha’ eadei 'ncite exc woles of where teacher input has resulted in effective change
at the® _nool

e Th{ “hool leade’ .entifies ana .entors targeted faculty and staff for succession planning
andy videsd siopiia. th opportunities

e The schc ader encourages faculty to continue their education and assists them with

er plari. 2
e. Uses effective Domaina_ ‘emenc. The school leader actively listens and communicates to ensure that

technology integratia
to enhance decision
making and efficiency
throughout the school.

teachers hav. les in v e decision-making process regarding school initiatives.
Evidences:
e The schy

schoo!

leader utilizes electronic tools to collect teacher input data which are used in the
Jecision making process for efficiency throughout the school (e.g. online surveys)*

Domc_ .- Element5 - The school leader actively communicates with students, parents, and the
community to obtain their input for systematic improvement of the optimal functioning of the
school.
Evidences:
e The school leader provides an interactive website for students, parents, and the community
to provide input regarding the learning environment and uses the input for decision making
and efficiency throughout the school *
e The school leader can explain how the use of (virtual) input from the school community has
resulted in improved functioning of the school *
e The school leader engages in appropriate social networking technologies (e.g. Twitter,
Facebook) to involve students, parents, and community
e The school leader engages in virtual town hall meetings

Domain 2 - Element 4 - The school leader ensures the use of high effect size strategies and
instructional personnel receive recurring feedback on their proficiency on using high effect size
instructional strategies and takes action to ensure teachers are provided with clear, ongoing
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evaluations of their pedagogical strengths and weaknesses which are based on multiple sources of
data and are consistent with student achievement data.
Evidences:
e School leader provides frequent observations and meaningful feedback regarding the use of
high effect strategies to teachers utilizing virtual and face to face conferencing.

Domain 5 - Element 5 - The school leader maximizes the impact of school personnel, fiscal and
facility resources to provide recurring systemic support for instructional priorities and creates a
supportive learning environment by managing the fiscal, operational, and technological resources
of the school in a way that focuses on effective instruction and the achievement of all students.
Evidences:
e The school leader appropriately plans, budgets and directs the use of technology to improve
teaching and learning *
e The school leader provides adequate training for the instructional technology teachers are
expected to use

Standard 7: Leadership
Development; Effective
school leaders actively
cultivate, support, and
develop other leaders
within the organization

Jgh elements/indicators and
* of an effective school leader who

The Marzano Leadership Evaluation Model demonstrates t*
evidences that Leadership Development is the responsik
must actively cultivate, support, and develop other Is*  ars.

a. ldentifies and
cultivates potential and
emerging leaders.

Domain 4 - Element 4 - The school leader,
prepares them for career advancement
Evidences:
e The school leader identifies and mentor.. seted faculty and staff for succession planning
and provides appropriat®™srowth opporturi. . *
e The school leader effeci =1y sifies potenti.
development *
e The school leader encoura
career plans

wvely identifies and cultivate. emerging leaders and

raders and guides them in career

s facd ,tocc. .Ue their education and assists them with

e The scha® .cade. ‘odels eft. ive leadership practices and mentors emerging leaders *
e The s¢ Jolleader/ sarecora inspiring others in their practice
b. Provides evidence of Domaind €Element 24 neschool lec Zr actively listens and communicates to ensure that
delegation and trust in teachers he rolesd Licuce raking process regarding school initiatives.
subordinate leaders. Evidences:
ups of «. »hers are identified and utilized to provide input regarding specific decisions
tha. wacttii. shool
e Thesc. alleade. :nables teacher leaders to proactively initiate, plan, implement and
monitol, ‘ojects
e Thesch¢ leadership team has critical roles in facilitating school initiatives

Dc. in/° _iement 4 - The school leader actively identifies and cultivates emerging leaders and
prepe.  <hem for career advancement.
Evidences:
e Teacher leaders and other faculty are empowered to share in the leadership of the school*
e The school leader encourages faculty to continue their education and assists them with
career planning
e The school leader can cite examples of where teacher input has resulted in effective change
at the school
e When asked, teachers explain formal ways they have to give input regarding optimal
functioning of the school
e When asked, teachers can identify examples of when their input has resulted in effective
change at the school

c. Plans for succession
management in key
positions.

Domain 4 - Element 4 - The school leader actively identifies and cultivates emerging leaders and
prepares them for career advancement.
Evidences:

o Delegates responsibilities to emerging leaders in preparation for career advancement
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opportunities*

e The school leader effectively identifies potential leaders and guides them in career
development

e The school leader identifies and mentors targeted faculty and staff for succession planning
and provides appropriate growth opportunities *

e The school leader demonstrate ongoing mentoring of teacher leaders

e Teacher leaders and other faculty are empowered to share in the leadership of the school

Domain 4 - Element 2 - The school leader actively listens and communicates to ensure that
teachers have roles in the decision-making process regarding school initiatives.
Evidences:
e The school leader enables teacher leaders to proactively initiate, plan, implement and
monitor projects
e The school leadership team has critical roles in facilitating school initiatives

d. Promotes teacher—
leadership functions
focused on instructional
proficiency and student
learning.

Domain 4 - Element 2 - The school leader actively listens and ¢ municates to ensure that
teachers have roles in the decision-making process regardind _nool initiatives.
Evidences:
e Teacher leaders are accountable for maintaining® Jocu. hinstructional proficiency and
student learning *
e The school leader enables teacher leaders® proactively initic. »olan, implement and
monitor projects *
e The school leadership team has criti® roles in fagilitating school initiatives *

Domain 4 - Element 4 - The school leader a.. =l :zntifies and cultivates emerging leaders and
prepares them for career advancement.
Evidences:
e The school improvemer. ‘eai. ides input v e school leader regarding the school
improvement plan and it. mpact ol “wactioning of the school*
e The school leader identifie. 'nd »¢ itors ta._ zted faculty and staff for succession planning
and provida opriate gt opportunities

e. Develops sustainable
and supportive
relationships between
school leaders, parents,
community, higher
education and business
leaders

Domain4-El< ent5- e school' \der actively communicates with students, parents, and the
community Jobtainth’ input for. tematic improvement of the optimal functioning of the
school.

Evidences:
e The schc ader provides an interactive website for students, parents, and the community
covide'.. ut regarding the learning environment

e The oollea. hengages in appropriate social networking technologies (e.g. Twitter,
Facebc ) to inve ve students, parents, and community

e Theschi | leader engages in virtual town hall meetings

e The sch/ | leader conducts focus group meetings with students and parents

s The s’ ol leader hosts or speaks at community/business luncheons
The _nool leader can explain how the use of input from the school community has resulted

.mproved functioning of the school

e The school leader can demonstrate how data gathered from subpopulations at the school are

incorporated in school planning and procedures

Domain 5 - Element 4 - The school leader ensures that students, parents, and the community
recognize the school learning environment supports student engagement and is preparing students
for life in a democratic society and global economy.
Evidences:
e The school leader has a means of communicating to parents about issues regarding school
safety (e.g. call out system, virtual media)
e The school leader engages parents and community regarding issues of school safety to
ensure an environment focused on learning
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Standard 8: School
Management: Effective
school leaders manage
the organization,
operations, and facilities
in ways that maximize
the use of resources to
promote a safe,
efficient, legal, and
effective learning
environment.

The Marzano Leadership Evaluation Model has elements/indicators and evidences to support
School Management as the effective leader demonstrates the managements of the organization,
operations and facilities in ways that maximize the use of resources to promote a safe, efficient,
legal and effective learning environment.

a. Organizes time, tasks
and projects effectively
with clear objectives and
coherent plans.

Domain 5 - Element 5 - The school leader maximizes the impact of school personnel, fiscal and
facility resources to provide recurring systemic support for instructional priorities and creates a
supportive learning environment by managing the fiscal, operational, and technological resources
of the school in a way that focuses on effective instruction and = achievement of all students.
Evidences:
e The school leader manages time effectively in ordex
e The school leader successfully accesses and leve:
state, and federal funds) *
e The school leader appropriately plans, dira
learning *
e The school leader effectively managd naterials, time, and resourc s for specific classes and
courses meet the state or districtC_ sificationa® . those classes and courses

maximize focus on instruction *
riety of resources (e.g. grants, local,

O

>the use of teci.. 'ogy to improve teaching and

b. Establishes
appropriate deadlines
for him/herself and the
entire organization.

Domain 5 - Element 5 - The school leader 1. imiz che impact of school personnel, fiscal and
facility resources to provide recurring systemiv_ aport for instructional priorities and creates a
supportive learning environmst.hy managing the ncal, operational, and technological resources
of the school in a way that foi se- £factive insti fon and the achievement of all students.
Evidences:
e The school leader manage
the operaticmmthe school
e Theschaf .cade. ‘anagesti
e The s/ .ol leader/ propriate:
tezr ngandlead as

ndird Jsesu /nes on self and the organization that effect
> effectively in order to maximize focus on instruction

\lans, budgets and directs the use of technology to improve

c. Manages schedules,
delegates, and allocates
resources to promote
collegial efforts in schoo!
improvement and facd
development.

e o

Domain4°_ ~men? ader facilitates and leads professional learning by managing
the organizat, erations, and facilities to provide the faculty with quality resources and time
: ssional’.. ing and promotes, participates in, and engages faculty in effective individual
and colla.. ative le. ing on priority professional goals throughout the school year and ensures
teachers ha. »apportu. .ies to observe and discuss effective teaching.
Evidences:
e The sche leader can describe the school’s procedures for scheduling teachers to observe
and dig s effective instructional practices*
Tead _rs have regular times to meet collegially and discuss effective instructional practices
_- lesson study, professional learning communities) *
e Teachers have opportunities to view and discuss video-based examples of exemplary
teaching
e Teachers have opportunities to interact about effective teaching via technology
o Video segments of instructional practices are regularly viewed and discussed at faculty and
department meetings
e Information is available regarding participation of teachers in opportunities to observe and
discuss effective teaching
o Information is available regarding teacher participation in virtual discussions regarding
effective teaching
e Teachers have opportunities to engage in instructional rounds

Domain 4 - Element 3 - The school leader routinely engages teachers collaboratively in a
structured data-based planning and problem-solving process in order to modify instruction and
interventions for accelerated student progress and to monitor and evaluate the effect of those
modifications.
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Evidences:
e PLCs have written goals for improving instructional practices and student learning
e The school leader regularly examines the PLC’s progress toward goals

Domain 4 - Element 2 - The school leader actively listens and communicates to ensure that
teachers have roles in the decision-making process regarding school initiatives.
Evidences:
e Groups of teachers are identified and utilized to provide input regarding specific decisions
that impact the school
e The school leader enables teacher leaders to proactively initiate, plan, implement and
monitor projects
e The school leadership team has critical roles in facilitating school initiatives

Domain 4 - Element 4 - The school leader actively identifies and cultivates emerging leaders and
prepares them for career advancement.
Evidences:
e The school improvement team provides input to th
improvement plan
e The school leader identifies and mentors targeuv_d faculty«
and provides appropriate growth opportud es
e The school leader encourages faculty t« Jntinue their educatio.
career planning
e The school leader effectively ident.
development
e The school leader can cite examples of w
at the school
e The school leader demc ‘tra.
e Teacher leaders and othe

200l leader regarding the school
" staff for succession planning
\d assists them with
» potentid  :aders and guides them in career

= teacher input has resulted in effective change

12ing mentG. 5of teacher leaders
aculty a awered to share in the leadership of the school

d. Is fiscally responsible

Domain 5 - Element 5 - The schc. lead’  maxirmi. s the impact of school personnel, fiscal and

and maximizes the facility resources« tide recur .ystemic support for instructional priorities and creates a
impact of fiscal supportive lea® .ngenv. nment b, hanaging the fiscal, operational, and technological resources
resources on of the scha® ‘nawayth focuseso  ffective instruction and the achievement of all students.
instructional priorities. Evidenc
e Thes. olled _iappice y plans, budgets and directs the use of technology to improve
teaching iearning
school. Her successfully accesses and leverages a variety of resources (e.g. grants, local,
stat. ad feac funds)
e Thesci. l leadei:mposes deadlines on self and the organization that effect the operation of
the schc
Standard 9: The Marzano, adership Evaluation Model has elements/indicators and evidences that focus on
Communication: amunica’ . for effective school leaders to communicate via oral, written and electronically
Effective school leaders me  ~tr .complish the school and system goals and build relationships with the students,

practice two-way
communications and
use appropriate oral,
written, and electronic
communication and
collaboration skills to
accomplish school and
system goals by building
and maintaining
relationships with
students, faculty,
parents, and
community.

faculv, _.arents and community.

a. Actively listens to and
learns from students,
staff, parents, and

Domain 4 - Element 2 - The school leader actively listens and communicates to ensure that
teachers have roles in the decision-making process regarding school initiatives.
Evidences:
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community
stakeholders.

e The school leader provides evidence of actively listening and learning from faculty and staff*

e Data-gathering techniques are in place to collect information from teachers

e The school leader utilizes electronic tools to collect teacher input data which are used in the
school’s decision making process for efficiency throughout the school (e.g. online surveys)

e Groups of teachers are identified and utilized to provide input regarding specific decisions
that impact the school

o Notes and reports are in place that describe how teacher input was used when making
specific decisions

Domain 4 - Element 5 - The school leader actively communicates with students, parents, and the
community to obtain their input for systematic improvement of the optimal functioning of the
school.
Evidences:
e The school leader provides evidence of actively listening and learning from students, parents
and community members *
e When asked, students, parents, and community mem!¢ s report their input is valued and
used by the school leader to better the functioning 2e school *
e Data collection systems are in place to collect ind .dat. am students, parents, and
community regarding the optimal functioning ¢. the schoc
e The school leader provides an interactives wosite for student. ‘arents, and the community
to provide input regarding the learning® .vironment
e The school leader engages in approif .te social patworking technoiogies (e.g. Twitter,
Facebook) to involve students, par<. . and ca® aunity
e The school leader engages in virtual tc. »bh¢ /neetings
e The school leader conducts focus group i tings with students and parents

e The school leader hostsg y2aks at commu. /business events
e The school leader can di hons. “ow data g« »red from subpopulations at the school are
incorporated in school plc. aing anc 'ures

b. Recognizes individuals
for effective
performance.

Domain 5 - Element 6 - The schc. leas ac_know.»,dges the success of the whole school, as well as
individuals withix Yool.

Evidences:
e Thes ol leader/ cognizesti. accomplishments of individual teachers, teams of teachers,
ari. hewhole s¢ ‘o' variet, of ways (e.g. faculty celebrations, newsletters to parents,

anno.. =me’  websitc., . .ial media)

e _The schc ader recognizes incremental success of students and teachers

= schooli. “er recognizes the success of individual departments

e The. nolleac regularly celebrates the success of a variety of types of individuals (e.g.
teache  €the yecr, support staff employee of the year)

e The sche leader plans for and celebrates the success of the diverse populations in the
school

¢. Communicates
student expectations
and performance
information to students,

parents, and community.

main 1 -4 .ment 2 - The school leader ensures high expectations with measureable learning
goa. sl .(ablished and enables teacher and staff to work as a system focused on improving the
achiev._aent of students within the school.
Evidences:

e Student performance data and expectations for learning are communicated to all
stakeholders *
Students keep data notebooks regarding their individual goals
Student led conferences focus on individual student’s goals
Parent teacher conferences focus on the individual student’s goals
Learning goals are established for each student in terms of their performance on state
assessments, benchmark assessments or common assessments
When asked, students are aware of their status on the achievement goals specific to them
e When asked, parents are aware of their child’s achievement goals

Domain 1 - Element 5 - The school leader routinely uses teacher-collected student response data
to determine effectiveness of instruction and interventions schoolwide, grade-wide, class-wide,
and specific to student sub-groups to help all students meet individual achievement goals.
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Evidences:
e When asked, student and/or parents can identify interventions in place to meet their goals
e When asked, students report their school has programs in place to help them meet their
achievement goals

d. Maintains high
visibility at school and in
the community and
regularly engages
stakeholders in the work
of the school.

Domain 5 - Element 1 - The school leader is the recognized leader of the school and continually
assesses progress on deliberate practice priorities.
Evidences:
e The school leader is recognized as highly visible by the faculty, students and community and
engages them in the work of the school *

Domain 4 - Element 5 - The school leader actively communicates with students, parents, and the
community to obtain their input for systematic improvement of the optimal functioning of the
school.
Evidences:
e The school leader provides an interactive website for stus’ »ts, parents, and the community
to provide input regarding the learning environment
e The school leader engages in appropriate social net
Facebook) to involve students, parents, and cor® unit,
e The school leader engages in virtual town hall Ii.cetings
e The school leader conducts focus group m¢ <(ings with studei. and parents
e The school leader hosts or speaks at ca® aunity/business lunche. s
e The school leader can explain how " use of inpx.from the schoor'community has resulted
in improved functioning of the sche
e The school leader can demonstrate hc. Ha# _athered from subpopulations at the school are
incorporated in school planning and proc. res
e When asked, students, ats, and commu. smembers report their input is valued and
used by the school lead. to < +he functio.. 5 0f the school

“ing technologies (e.g. Twitter,

e. Creates opportunities
within the school to
engage students, faculty,
parents, and community
stakeholders in
constructive
conversations about
important school issues.

Domain 4 - Element 2 - The sct. | leader. “«listens and communicates to ensure that
teachers have roles in the decisic. \mal¢ ; proce.. . egarding school initiatives.
Evidences:
e The sch4 “ieadel
e Data( .thering te;
e Gi'. »softeach
thatn. nctt

gages fa. ‘ty in constructive conversations on important school issues *
riques are’ nlace to collect information from teachers
anidentifie. and utilized to provide input regarding specific decisions
>chooi

- Elemc
communic_ > obtal
school.

Evidences:

e The sch/ | leader engages students, parents, and the community in constructive
convel cion about important school issues *
Tha _nool leader provides an interactive website for students, parents, and the community

Jrovide input regarding the learning environment

e The school leader engages in appropriate social networking technologies (e.g. Twitter,
Facebook) to involve students, parents, and community

e The school leader engages in virtual town hall meetings

e The school leader conducts focus group meetings with students and parents

e The school leader hosts or speaks at community/business luncheons

S - The school leader actively communicates with students, parents, and the
=ir input for systematic improvement of the optimal functioning of the

f. Utilizes appropriate
technologies for
communication and
collaboration

Domain 4 - Element 2 - The school leader actively listens and communicates to ensure that
teachers have roles in the decision-making process regarding school initiatives.
Evidences:
e The school leader utilizes electronic tools to collect teacher input data which are used in the
school’s decision making process for efficiency throughout the school (e.g. online surveys) *
o Data gathering techniques are in place to collect information from teachers *

Domain 4 - Element 5 - The school leader actively communicates with students, parents, and the
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community to obtain their input for systematic improvement of the optimal functioning of the
school.
Evidences:
e The school leader provides an interactive website for students, parents, and the community
to provide input regarding the learning environment *
e The school leader engages in appropriate social networking technologies (e.g. Twitter,
Facebook) to involve students, parents, and community *
e The school leader engages in virtual town hall meetings *

g. Ensures faculty
receives timely
information about
student learning
requirements, academic
standards, and all other
local state and federal
administrative
requirements and
decisions

Domain 3 - Element 1 - The school leader ensures that the school curriculum and accompanying
assessments adhere to state and district standards.
Evidences:
e The school leader provides faculty timely information regarding changes in state and district
curriculum standards and their impact on student learning requirements *
e When asked, teachers report they receive information in a timely manner regarding updates
to learning and academic requirements and decisions froi/ state and federal departments *

Standard 10:
Professional and Ethical
Behaviors: Effective
school leaders
demonstrate personal
and professional
behaviors consistent
with quality practices in
education and as a
community leader

‘dicators and evidences
rted by effective school

The Marzano School Leadership Evaluation Model I s elemen.
regarding Professional and Ethical Behaviors th* .nust be demor.
leaders.

a. Adheres to the Code
of Ethics and the
Principles of Professional
Conduct for the
Education Profession in
Florida, pursuant to
Rules 6B-1.001 and 6B-
1.006, F.A.C.

b. Demonstrates
resiliency by staying
focused on the schoc
vision and reacting
constructively to the
barriers to success that
include disagreement
and dissent with
leadership

Domain 5 - Element 1 - The sch¢ \leads the gnized leader of the school and continually
assesses progress.amy'aliberate p. :# _priorities.
Evidences:
e The st ol leader] herestot \Florida Code of Ethics and the principals of Professional
Cof uct
e The. wolma’ . “zrship for self and has the same expectation for faculty and
staff
vJomain. Tlemern.. . The school leader demonstrates resiliency in pursuit of continuous school
improveme.  and has_ »trust of the teachers, students, parents and community that his or her

actions are gt 2d by what is best for all student populations.
Evidences:
e The sck )l leader demonstrates resiliency by staying focused on the school vision and
reag’ g constructively to barriers*
. school leader reacts constructively and overcomes barriers to success that could include

aisagreement and descent with leadership *

c. Demonstrates a
commitment to the
success of all students,
identifying barriers and
their impact on the well-
being of the school,
families, and local
community

Domain 5 - Element 2 - The school leader demonstrates resiliency in pursuit of continuous school
improvement and has the trust of the teachers, students, parents and community that his or her
actions are guided by what is best for all student populations.
Evidences:
e The school leader demonstrates a commitment to the success of all students, identifying
barriers and their impact on the well-being of the school, families, and local communities *
e Faculty and staff describe the school leader as an individual whose actions are guided by a
desire to help all students learn
e The school leader demonstrates his or her ability to follow through with initiatives
e The school leader acknowledges when school goals have not been met or initiatives have
failed and revises the plan for success
e The school leader actively promotes practices and policies acknowledging the diversity in the
school
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d. Engages in
professional learning
that improves
professional practice in
alignment with the
needs of the school
system

Domain 5 - Element 1 - The school leader is the recognized leader of the school and continually
assesses progress on deliberate practice priorities.
Evidences:
e The school leader has a written annual growth plan with deliberate practice goals
e The school leader uses evaluative feedback to identify professional development activities
consistent with his or her deliberate practice plan
e The school leader can describe leadership strengths and weaknesses and how he or she plans
to address the weaknesses

Domain 5 - Element 2 - The school leader demonstrates resiliency in pursuit of continuous school
improvement and has the trust of the teachers, students, parents and community that his or her
actions are guided by what is best for all student populations.
Evidences:
e Faculty and staff describe the school leader as uncompromising in regards to raising student
achievement
e Faculty and staff describe the school leader as effectivd 'communicating those non-
negotiable factors that have an impact on student 20 ~vement

e. Demonstrates
willingness to admit
error and learn from it

Domain 5 - Element 1 - The school leader is the recogs® :d Ic. ar of the school and continually
assesses progress on deliberate practice priorities,
Evidences:
e The school leader can describe leaders!t strengths and weakne s and how he or she plans
to address the weaknesses*
e The school leader has demonstratc. his or herd ity to be a problem solver*

Domain 5 - Element 2 - The school leader den..  trates resiliency in pursuit of continuous school
improvement and has the trud wfthe teachers, sc. ants, parents and community that his or her
actions are guided by what ist st ‘'student pop tions.
Evidences:
e The school leader can ider. v hoi zarnii, om adversity has enabled him/her to be a
focused leasd

f. Demonstrates explicit
improvement in specific
performance areas
based on previous
evaluations and
formative feedback

Domain 5-Els’ Znt1- e school| \deris the recognized leader of the school and continually
assesses prd. essonde  =2rate prac = priorities.

Evidencs
e The. »olles usco, dluative feedback to identify professional development
activitie sistent with his or her deliberate practice plan *

schooi der can describe leadership strengths and weaknesses and how he or she plans
toe.  essthe. haknesses*

Section C. Proposed SBE
rule 6A-5.030

As per 1012.34 (4) F.S. —
indicators for
instructional and school
administrators other
professional and job
responsibilities as
adopted by the State
Board of Education must
be included. Indictors
included in proposed SBE
Rule 6A-5.030 are as
follows:

From Review and
Approval Checklist Il B
(3):

Indictors will be included
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that are based on each of

the Florida Principal
Leadership Standards
(See Crosswalk Section B
above)

Indicators that assess
progress on deliberate
practice priorities

Domain 5 - Element 1 - The school leader is the recognized leader of the school and continually
assesses progress on deliberate practice priorities.
Evidences:
e The school leader has a deliberate practice plan with indicators to assess progress on goals
and priorities*
e The school leader has identified professional development activities consistent with his or
her growth plan
e The school leader can describe leadership strengths and weaknesses and how he or she
plans to address the weaknesses

Indicators specified in
Section 1012.34 FS

(See Crosswalk Section A
above)

From Review and
Approval Checklist Il B
(4): each district shall

also include the following

indicators on leadership
practice ...

a. Feedback Practices:
The principal monitors,
evaluates proficiency,
and provides timely
feedback to faculty on
the effectiveness of
instruction on priority
instructional goals and
the cause and effect
relationships between
professional practice and
student achievement on
those goals.

and student achievement on tht
Evidences:

der can describe the predominant instructional practices in the school and the
practices on student learning

b. High effect size
strategies: Instructional
personnel receive
recurring feedback on
their proficiency on high
effect size instructional
strategies.

instructional strategies and takes action to ensure teachers are provided with clear, ongoing
evaluations of their pedagogical strengths and weaknesses which are based on multiple sources of
data and are consistent with student achievement data.

Evidences:

e Teacher feedback and evaluation data on the use of high effect size strategies are on the
use of high effect size strategies are based on multiple sources of information including,
but not limited to: direct observation, teacher self-report, analysis of teacher
performance as captured on video, student reports on teacher effectiveness, and peer
feedback to teachers

e Highly specific rubrics are in place to provide teachers accurate feedback on their
pedagogical strengths and weaknesses

e  The school leader monitors improvement in the percentage of instructional personnel

evaluated at the innovative and applying levels.
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e  Teacher evaluation data are regularly used as the subject of conversation between
school leaders and teachers

e School leader provides frequent observations and meaningful feedback regarding the
use of high effect strategies to teachers utilizing virtual and face-to-face conferencing

e Ongoing data are available to support that teacher evaluations are consistent with
student achievement data

e The school leader can link teacher evaluation data with student achievement data

e When asked, teachers can describe their instructional strategies that have the strongest
and weakest relationships to student achievement

c. Facilitating
Professional Learning:
The principal manages
the organization,
operations, and facilities
to provide the faculty
with quality resources
and time for professional
learning and engages
faculty in effective
individual and
collaborative learning on
priority professional
goals throughout the
school year.

Domain 4 - Element 1 - The school leader facilitates and leads professional learning by managing
the organization, operations, and facilities to provide the faculty with quality resources and time
for professional learning and promotes, participates in, and engages faculty in effective individual
and collaborative learning on priority professional goals throughout the school year and ensures
teachers have opportunities to observe and discuss effective 2 _hing.
Evidences:
e The school leader manages the organization, oper
time and resources for professional learning te® ach th:
e Teachers have regular times to meet collegially and discuss
(e.g. lesson study, professional learning 4" imunities)
e Teachers have opportunities to engas® .1 instructional rounds
e Information is available regarding< icipations* 'eachers in opportunities to observe and
discuss effective teaching
e When asked, teachers can explain how
resources for professional learning

and facilities to provide teachers
Toals
“active instructional practices

Jeration of the school ensures time and

d. Clear Goals: The
principal communicates
goals and expectations
clearly and concisely
using Florida’s common
language of instruction.

From Review and
Approval Checklist Il C:
Indicators shall be
included on:

Monitoring and timely
feedback to instructional
personnel on their
proficiency in the
indicators in the
instructional evaluation
system.

Domain 2 - Element 1-The { .. "mader provides. ‘'ear vision as to how instruction should be
addressed in the school and c.. xmuric T0als ana"_ pectations clearly and concisely using
Florida’s common language of I tructior’ o aoriate written and oral skills, communicates
student expectations and perfori \ncd formation to students, parents, and community, and
ensures facultys ‘mely infc_ .tion about student learning requirements, academic
standards, ax* 4ll other, cal, state, 1d federal administrative requirements and decisions.
Evidence
e The
stude. her
2 The scho

mmon |z

£

Siastruccion is used to communicate expectations for teacher and
.nance

'ader utilizes multiple media sources to communicates local, state and federal
. ingsta. xds to teachers, students and parents

e Awi. adocu. ntarticulating the schoolwide model of instruction is in place

e Thesci. \lwide common language of instruction is used regularly by faculty in their
professi al learning communities

e The sch Iwide model of instruction utilizes strategies to promote learning for the
subgd .ps within the school

\© 1 asked, teachers can describe the major components of the schoolwide model of

i.struction

Domain 2 - Element 3 - The school leader is aware of predominant instructional practices
throughout the school and_uses indicators from the instructional evaluation system to monitor,
evaluate, and provide timely, actionable feedback to faculty on the effectiveness of instruction on
priority instructional goals, and the cause and effect relationships between professional practice
and student achievement on those goals.
Evidences: Compiled from Domain 2 Elements 3 and 4
e Walk-through or other informal observation data are aggregated in such a way as to disclose
predominant instructional practices in the school
e The school leader provides forthright feedback to teachers regarding their instructional
practices using standards based content and the school instructional model
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e The school leader ensures instructional practices are appropriate for the level of text
complexity

e The school leader can describe effective practices and problems of practice of the teachers in
the school

e The school leader has systems in place to monitor the effect of the predominant
instructional practices for all subgroups in the school including ESOL and ESE

e The school leader can describe the predominant instructional practices in the school and the
effect of these practices on student learning

e When asked, teachers can describe the predominant instructional practices used in the
school

e When asked, teachers can explain the relationship between professional practice and
student achievement

o Highly specific rubrics are in place to provide teachers accurate feedback on their
pedagogical strengths and weaknesses

e Teacher feedback and evaluation data on the use of hi
multiple sources of information including, but not lim#
report, analysis of teacher performance as captur
effectiveness, and peer feedback to teachers

e Teacher evaluation data are regularly used as j nversation between school
leaders and teachers

e School leader provides frequent obse
high effect strategies to teachers

ct size strategies are based on
to: direct observation, teacher self-
ideo, student reports on teacher

The administrator’s Domain 5 - Element 2 - The school lea resiliency in pursuit of continuous school
resilience in pursuit of improvement and has the trust of the teac nts, parents and community that his or her
continuous school actions are guided by what is best for all stud
improvement. Evidences:

e The school leader can it ; i versity has enabled him/her to be a

focused leader

ac .
,taff describe the school leader as one who “walks the walk and talks the talk”
Jer demonstrate his or her ability to follow through with initiatives

uescribe the school leader as one who is willing to “take on tough issues”
leader acknowledges when school goals have not been met or initiatives have
revises the plan for success

Review and Approval
Checklist Il B 1: The
Department’s set of
indicators on high effect
size leadership strategies
as posted at
http://www.fldoe.org/pr
ofdev/pdf/HighEffectSize
.pdf

These indicators are
listed below:

Feedback Practices: The
school leader monitors,
evaluates proficiency,
and provides timely

Domain 2 - Element 3 - The school leader is aware of predominant instructional practices
throughout the school and uses indicators from the instructional evaluation system to monitor,
evaluate proficiency, and provide timely, actionable feedback to faculty on the effectiveness of
instruction on priority instructional goals, and the cause and effect relationships between

28


http://www.fldoe.org/profdev/pdf/HighEffectSize.pdf
http://www.fldoe.org/profdev/pdf/HighEffectSize.pdf
http://www.fldoe.org/profdev/pdf/HighEffectSize.pdf

feedback to faculty on
the effectiveness of
instruction on priority
instructional goals, and
the cause and effect
relationships between
professional practice and
student achievement on
those goals.

professional practice and student achievement on those goals.
Evidences:
e The school leader can describe the predominant instructional practices in the school and the
effect of these practices on student learning
e When asked, teachers can describe the predominant instructional practices used in the
school
e When asked, teachers can explain the relationship between professional practice and
student achievement
e When asked, students can explain why they learn from their teacher
e Reports, graphs, and charts are available for analyzing overall student achievement and
planning instruction
e Results from multiple types of assessments are regularly reported and used for instructional
planning (e.g. benchmark, common assessments)
e School leadership teams regularly analyze school growth data for instructional planning
e When asked, faculty and staff can explain how data are4* d to track growth in student
achievement and plan for instruction

Facilitating Professional
Learning: The school
leader manages the
organization, operations,
and facilities to provide
the faculty with quality
resources and time for
professional learning,
and engages faculty in
effective individual and
collaborative learning on
priority professional
goals throughout the
school year.

Domain 4 - Element 1 - The school leader facilitates and¢
the organization, operations, and facilities to provided _fact
for professional learning and promotes, participates 1, and eng.
and collaborative learning on priority professio:f goals throughou:
teachers have opportunities to observe and« _uss effective teaching.
Evidences:
e The school leader manages the org ‘zation, @
time and resources for professional le. hin
e Teachers have regular times to meet col
(e.g. lesson study, profs nal learning cori. enities)
e The school leader manz_ s tin... ““actively in'C_ ar to maximize focus on instruction
e The school leader effectii. v manag "arials, time, and resources for specific classes and
courses meet the state or' trict’ _ecificau.. s for those classes and courses

s professional learning by managing
with quality resources and time

= faculty in effective individual
= school year and ensures

.ations and facilities to provide teachers
_ reach their goals
2lly and discuss effective instructional practices

Clear Goals and
Expectations: The school
leader communicates
goals and expectations
clearly and concisely
using Florida’s common
language of instruction
and appropriate writt
and oral skills,
communicates student
expectations and
performance information
to students, parents, and
community, and ensures
faculty receives timely
information about
student learning
requirements, academic
standards, and all other
local, state, and federal
administrative
requirements and
decisions.

Domain2-El< :cntl
addressed .ne school

e school, ader provides a clear vision as to how instruction should be
id commu,_ ates goals and expectations clearly and concisely using
Florida’s® mmon lang’ .ge of instruc. ~n and appropriate written and oral skills, communicates
student ex, tatior upe Ce information to students, parents, and community, and
ensures facui “lve timely information about student learning requirements, academic
's_and o« ther local, state, and federal administrative requirements and decisions.
Evidence
e The cu
student
e A writte

mon lar._ sage of instruction is used to communicate expectations for teacher and
rrformance
Jocument articulating the schoolwide model of instruction is in place
e The sg’ olwide model of instruction utilizes strategies to promote learning for subgroups
wit'" “the school
. - schoolwide language of instruction is used regularly by faculty in their professional
learning communities
e The schoolwide language of instruction is used regularly in faculty and department meetings
e Professional development opportunities are provided for new teachers regarding the
schoolwide model of instruction
e Professional development opportunities are provided for all teachers regarding the
schoolwide model of instruction
e New initiatives are prioritized and limited in number to support the instructional model
e The schoolwide language of instruction is used regularly by faculty in their informal
conversations

Instructional Resources:
The school leader
maximizes the impact of
school personnel and
fiscal and facility

Domain 5 - Element 5 - The school leader maximizes the impact of school personnel, fiscal and
facility resources to provide recurring systemic support for instructional priorities and creates a
supportive learning environment by managing the fiscal, operational, and technological resources
of the school in a way that focuses on effective instruction and the achievement of all students .
Evidences:
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resources to provide
recurring systemic
support for instructional
priorities and a
supportive learning
environment.

e The school leader effectively manages human, fiscal, fiscal and facility resources to provide
support for instruction

e The school leader manages time effectively in order to maximize focus on instruction

e The school leader effectively manages materials, time, and resources for specific classes
and courses meet the state or district specifications for those classes and courses

e The school leader successfully accesses and leverages a variety of resources (e.g. grants,
local, state, and federal funds)

e The school leader develops, submits, and implements detailed budgets

e The school leader appropriately plans, budgets and directs the use of technology to
improve teaching and learning

e The school leader provides adequate training for the instructional technology teachers are
expected to use

High Effect Size
Strategies: The school
leader takes actions to
ensure that instructional
personnel receive
recurring feedback on
their proficiency in high
effect size instructional
strategies.

Domain 2 - Element 4 - The school leader ensures the use of high effect size strategies and
instructional personnel receive recurring feedback on their proficiency on using high effect size
instructional strategies and takes action to ensure teachers ara’ Jovided with clear, ongoing
evaluations of their pedagogical strengths and weaknessess .ch are based on multiple sources of
data and are consistent with student achievement data.
Evidences:
e Highly specific rubrics are in place to provide teachers acc.
pedagogical strengths and weaknesses
e The school leader monitors improvem
instructional personnel evaluated 2
e Teacher feedback and evaluation ¢
of high effect size strategies are basec. \n
limited to: direct observation, teacher se
captured on video, stug saports on teaci
e Teacher evaluation datc reic_ wlvusedast
leaders and teachers
e School leader provides frei =nt« .ervatic.. and meaningful feedback regarding the use of
high effect: Ties regarc ne use of high effect strategies to teachers utilizing virtual
and facs® J-face' ferencin,
e Thes oolleaderr nlinkteac revaluation data with student achievement data
e Ti_ =hool leadd »sauidaes fortl ight feedback to teachers regarding their instructional
prace. susiZ’ sanddiue .d content and the school instructional model
e Thesche  .ader can describe effective practices and problems of practice using standards
d conte. »and the school instructional model
ool lea »has systems in place to monitor the effect of the predominant
nal prac.ices for all subgroups in the school including ESOL and ESE

e feedback on their

.In teacher practice to.. =ase the percentage of
e innovatix= and applying levels.
on thes’ of high effect size strategies are on the use
.ple sources of information including, but not
aport, analysis of teacher performance as
=ffectiveness, and peer feedback to teachers
subject of conversation between school

e The
instruc

Instructional Initiative
District-supported state
initiatives focused on
student growth are
supported by the school
leader with specific and
observable actions
including monitoring of
implementation and
measurement of
progress toward
initiative goals and
professional learning to
improve faculty capacity
to implement the
initiatives.

)ent 5 — District-supported state initiatives focused on student growth are

supported by/ e school leader with specific and observable actions including monitoring of
alements’ 'n and measurement of progress toward initiative goals and professional learning to

im,  wed _ulty capacity to implement the initiatives and teachers are provided with job-

embe. :d professional development directly related to their instructional growth goals and

consistent with student achievement data.

Domain 2 - El

Evidences:

e Professional development courses and resources are available to teachers regarding their
professional learning and instructional growth goals

e The school leader tracks teacher participation in professional development activities

e Teacher-led professional development is available to teachers regarding their instructional
growth goals

e [nstructional coaching is available to teachers regarding their instructional growth goals

e Data are collected linking the effectiveness of professional development to the improvement
of teacher practices

o Data are available supporting deliberate practice is improving teacher performance

o Professional development is in place to support developing effective instructional practices
for culturally relevant and differentiated instruction
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The following indicators

may be incorporated
into a district system as
separate indicators or
included as specific

issues on which feedback

will be provided as an
aspect of the
Instructional Initiatives
initiative (see above)

e  Monitoring Text
Complexity: The
school leader
monitors teacher
implementation of
reading strategies
with cognitively

challenging text and
embedding of close

reading and
rereading of
complex text into
instructional
processes as a
routine event.
(Reading)

Domain 3 - Element 4 - The school leader ensures monitoring of text complexity by monitoring
teacher implementation of reading strategies with cognitively challenging text and embedding of
close reading and rereading of complex text into instructional processes as a routine event.
Evidences:

e Tracking systems are in place that examine teacher use

ading strategies with cognitively

challenging text

e Data are available to ensure the use of close readi
used by teachers

e School leader understands the research to su
the Common Core State Standards

e Teachers are trained in the dimension

eading of complex text are routinely

coach's role with the fac
e When asked, teachers ca
student lea

e Interventions: The
school leader
routinely uses
teacher-collected
student response
data to determj
effectiveness ot
instruction and
interventions

schoolwide, grade-

wide, class-wide,
and specific to
student sub-
groups. (MTSS)

ool leader routinely analyzes student response data to determine programs needed

tend the school day, week, and/or year

e school schedule is designed so that students can receive academic help while in school

o Individual student completion of programs designed to enhance their academic achievement
is monitored (i.e. gifted and talented, advanced placement, STEM, etc.)

e Response to intervention measures are in place

e Tutorial and enrichment programs are in place when data support the need for these
interventions

e Data are collected and available to monitor student participation in intervention or
enrichment programs

e When asked, students and/or parents can identify interventions in place to help them meet
their goals

e When asked, students report their school has programs in place to help them meet their
achievement goals

e When asked, students report the learning environment of the school is preparing them to
contribute to society and be part of a global community
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e Instructional
Adaptations: The
school leader
routinely engages
teachers
collaboratively in a
structured data-
based planning and
problem-solving
process in order to
modify instruction
and interventions
for accelerated
student progress
and to monitor and
evaluate the effect
of those
modifications.
(MTSS)

Domain 4 - Element 3 - The school leader routinely engages teachers collaboratively in a

structured data-based planning and problem-solving process in order to modify instruction and

interventions for accelerated student progress and to monitor and evaluate the effect of those
modifications.
Evidences: Compiled from Domain 4 (3) and Domain 1 (5)

e The school leader regularly examines the PLC’s progress toward goals

e The school schedule is designed so that students can receive academic help while in school
o Individual student completion of programs designed to enhance their academic achievement

is monitored (i.e. gifted and talented, advanced placement, STEM, etc.)

e Response to intervention measures are in place

e Tutorial and enrichment programs are in place when data support the need for these
interventions

e Data are collected and available to monitor student participation in intervention or
enrichment programs

e When asked, teachers can explain the interventions in p!¢ »to help individual students met

their goals

e When asked, student and/or parents can identify i :entions in place to help them meet

their goals

e When asked, students report their school has programs iri. ce to help them meet their
achievement goals

e When asked, students report their resi’ ises are analyzed and t. by the school leader

e The school leader collects and revig® “minutes, rites, and goals from meetings to maintain

a focus on student achievement
e When asked, teachers can explain hov. %G .nalyze data to identify appropriate
instructional practices for all students

e  ESOL Strategies:
The school leader
monitors the school
and classrooms for
comprehensible
instruction
delivered to ESOL
students and the
utilization of ESOL
teaching strategies
appropriate to the
students in the
class. (ESOL)

From review and
Approval Checklist
Section Il D

Weighting and Scoring of
indicators on professional
and job responsibilities
are incorporated into the
leadership practice
elements of the
evaluation sytem.

Domain 2 - Element 6 - The ¢ “leader monito.. he school and classrooms for comprehensible
instruction delivered to ESOL' ude. dthe utiliza. » of ESOL teaching strategies appropriate

to the students in the class.
Evidences:
e The school¢ can readi: ntify effective ESOL instructional strategies when
condugi® Jclassi mvisitati. s and provide meaningful feedback to teachers.
e Prof4 onaldeve )mentcou.  'sand resources are available for teachers to learn ESOL
tel ing strates
e Instrc. wnald achingisw. .ole to teachers to provide feedback regarding the use of
appropr. -SOL strategies

. bvare av. hle supporting deliberate practice with ESOL strategies results in improved

teac. sandsu. ant performance

e Online. ofessional learning courses are available to teachers to support learning of ESOL

instruct, al strategies

e The sch' |leader tracks teacher participation in professional learning activities related to

learni¢ eSOL strategies

W!C asked, teachers can describe how professional development supports their attainment

iearning ESOL instructional strategies
e When asked, ESOL students report their teacher uses strategies that help them learn.
e When asked, ESOL student can identify specific strategies that help them learn.

e The school leader tracks teacher participation in professional learning activities related to

learning ESOL strategies

Scoring Guide for Marzano School Leadership Evaluation Model (See Attachment A)

The Marzano School Leadership Evaluation score is comprised of a weighted Leadership practice,

Deliberate Practice, and Student Growth Scores to generate the Final Leadership Effectiveness
Score.
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Other Indicators of Performance

Deliberate Practice:

Deliberate Practice is intentional work by a leader on specific improvements in mastery of
educational practice. It is ten percent of the overall evaluation score.

Deliberate Practice Plan (DPP)

Proficiency Area(s) and Target(s) for School Leader Growth

Deliberate Practice Priorities: The leader and the evaluator identify 1-2 specific and
measurable priority learning goals related to teaching, learning, s¢’»ol leadership
practices and the climate survey results that impact student leazf .ng growth.

« The target of a deliberate practice process describe an in#  'ed result and will
include “scales” or progress points that guide the lea® _r to._xd highly effective
levels of personal mastery;

e The leader takes actions to make discernible pros :ss on those pri_ ity goals;
monitors progress toward them, uses the m« .toring data to make .djustments to
practice, and provides measurable evidencC: f grow’ /in personal mastery of the
targeted priorities.

« The evaluator monitors progress and_ orovides fee. ack.

« The targets are “thin slices” of specif. ¢ "ws.sought — »t broad overviews or
long term goals taking years to accc_plisix

Relationship to other measures«® afessiol. ' .carning: Whereas Marzano element [1(2)
and II(5) addresses the leadef 5invo; »ment ' ‘th professional learning focused on
faculty needs and elementd (1) addr/ ses the I \der’s pursuant of learning aligned with

arange of school needs, th Yelibe ‘29 targets are more specific and deeper
learning related to teaching, i ¢ ing, or school leadership practices that impact student
learning. The DP le nroce. »s establish career---long patterns of continuous

improvement ar’ ‘iead to 1. h qua. winstructional leadership.

Possible Growtii arget Focus:

e Anissue tha »ddresse’ aschool improvement need related to student learning
and either selc. =d } ‘the district or approved by leader’s supervisor. The focus
should be on coni. ¢x issues that take some time to master such as providing
observation and feedback of high---effect size instructional practices.

e Anissue related to a knowledge base or skill set relevant to instructional
leadership selected by leader).

e Addresses a growth specific to school climate survey results

The description of a target should be modeled along the lines of learning goals.
o A concise description (rubric) of what the leader will know or be able to do
« Of sufficient substance to take at least 6 weeks to accomplish

e Includes scales or progressive levels of progress that mark progress toward mastery of

the goal.
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Scoring the Deliberate Practice

The Deliberate Practice score is 10 % of the overall score.

Deliberate Practice Points Rating Description

100% of possible points Leader either grows three levels or grows to an
Innovating level.

66% of possible points Leader either grows two levels or grows to an
Applying level.

33% of possible points Leader either grows one level or grows to a
Developing level.

Zero Points Leader either shows no growth or scores at a

Beginning or NotAlsing level.

Parent Input:

The district provides parents a standard process and fox* . to utilize for the. wrpose of input.
Parents are advised that the input form is available /¢ ne front®ffice and must be returned to
an administrator’s supervisor when it is completed. /. apy . made available to the
administrator. Input from the parent must be signed to bc tven consideration in the
individual’s evaluation.

The supervisor decides how much weight is ' ven t« e’ went input form. Florida Statute
does not dictate the weight but sicae"mindicate. « .nechanism must be provided for parents to
give input “when appropriate,” "arent’ put fori_ s need only be kept on file for one year and
then may be discarded.

The parent and facultv.input foi. s shown on the next page.

Faculty Input:

The district conducts™ d ans® al climate survey in each school building, giving personnel the
opportunity to provide 1. . about their administrator and their school. The results are used
to evaluate administrators on Leadership Practice. The results are also used to develop a
required target of Deliberate Practice.

Faculty also has the opportunity to complete an Input Form. The parent and faculty input form
is shown on the next page.
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PARENT INPUT FORM AND PARENT/TEACHER INPUT FORM

Attached are two forms that are designed to meet state requirements of providing a mechanism for input into
teacher and administrator performance evaluation. Schools are required to advertise this process and make
forms available in the school office.

Parent Input Form
(regarding teacher evaluation)

The Parent Input Form (or similar school-based form) may be used by parents regarding input into a teacher
evaluation. The administrator decides how much weight is given to the parent inpu ms must be signed to be
used for consideration. A copy must be given to the employee. Parent input for eed only be kept on file for
one year and then they may be discarded. Forms should be available in the office. The simplest way to
communicate the availability of the form is through the school newsletter.

Parent/Teacher Input Form

(regarding administrator ev

Parent/Teacher Input Form (or a similar school-based.fc by parents and teachers to provide
input regarding an administrator's evaluation. Forms s . S i arents and teachers in the school

Pinellas County Schools w
A Parent Input Form is ava
a Parent/Teacher Input Form 1. out regarding administrator performance. Each form requires a signature.
A copy of the form will be shared with the employee. Forms are available in the school office.

CPS 4/12



4. Summative Evaluation Score

How to Determine a Leadership Practice Score.

Rate each element:

Start with judgments on the elements. Elements in each domain are rated as Innovating,
Applying, Developing, Beginning, or Not Using based on accumulated evidence.

» The model supports this element proficiency rating process with scales for
distinguishing between the levels that are specific to the element.

» To guide the rating decision, illustrative examples of leadership ag*ons and illustrative
examples of impacts of leadership actions are provided in the p« .ocols.

» The scales for elements and the illustrative examples are foi* .a. »iObservation under the
forms tab and in the resource library.

» Ratings can be recorded on the Marzano School Le« cr Evaluation forri. »and
supporting resources. All forms are available ind .oservat}

Rating level of implementation:

When assigning ratings to elements, the eval_ator sk ¢." »2gin by reviewing the element
scales and evidences. These are “wausd-picture ¢ scriptions of leadership behaviors in each
of the five levels of leadership/ _navic - “InnC_ating”, “Applying”, “Developing”,
“Beginning”, and “Not Usix* .” The £ aluator fi_ s the level that best describes
implementation level of perfc. mand “ierdica - .ne element, based upon the evidence
gathered.

The rating rubri¢ ~'provide criv ia thac Jistinguish among the proficiency levels on the
element. The ilic_rative examp s of Leadership Evidence and Impact Evidence for each
element provide dii~_tion on t* range of evidence to consider. The rating for each element is
the lowest rating for w._»hs ¢ “word-picture” descriptors are appropriate and representative
descriptions of what was voserved about the leader’s performance.

The Marzano School Leader Evaluation scales are designed to give principals a formative as
well as a summative assessment of where they stand in all leadership performance areas and
detailed guidance on how to improve. While they are not checklists for school visits by the
principal’s supervisor, they do reflect the key behaviors about which supervisors and
principals should be conversing frequently throughout the year. Moreover, these behavioral
leadership descriptions will form the basis for principal and supervisor coaching and
mentoring sessions.



Distinquishing between proficiency ratings:

Highly Effective: The “Highly Effective” level is reserved for truly outstanding leadership
as described by very demanding criteria. Performance at this level is dramatically superior to

“Effective” in its impact on students, staff members, parents, and the school district. Highly
effective leadership results from recurring engagement with “deliberate practice.” In brief,
the “Highly Effective” leader helps every other element within the organization become as
good as they are. In normal distributions, some leaders will be rated highly effective on some
elements, but very few leaders will be rated highly effective as a summative performance
level.

Effective: The “Effective” level describes leadership performance that has local impact (i.e.,
within the school) and meets organizational needs. It is adequate, p¢ .essary, and clearly
makes a significant contribution to the school. The majority of #'¢ eadership workforce will
be in the effective area once they have a clear understanding« whe e FPLS require and
have made the adjustments and growth necessary to upgra¢'s performa. 2. Both school
leaders and evaluators should reflect on performance ba® .d on the new Fi S and the rubrics
of the FSLA.

Needs Improvement: The ”"Needs Improvement” lev da® ribes principals who
understand what is required for success, arewilling to wc. swtoward that goal, and, with
coaching and support, can become proficie. | i« w's.improve sent rating will occur where
expectations have been raised and standards' ade n= .. »aused and specific. Professional
behavior and focused professional!asrning wi. a* «de school leaders toward increasingly
effective performance.

Unsatisfactory: Performaric »at the/ Sastory” level describe leaders who do not
understand what is required foi ¢ «1ciency or who have demonstrated through their
actions and/or inact’ "iis u.. they ¢ »ose not to become proficient on the strategies,
knowledge basa® and skills s¢ » needc »for student learning to improve and faculties to
develop.



Score the Deliberate Practice

The Deliberate Practice score is 10 % of the overall score.

Deliberate Practice Points

Rating Description

100% of possible points

Leader either grows three levels or grows to an
Innovating level.

66% of possible points

Leader either grows two levels or grows to an
Applying level.

33% of possible points

Leader either grows one level or grows to a
Developing leve'

Zero Points

Leader either«< ows no growth or scores at a
Beginningd N ‘Jsing level.

Calculate the Total Score and Annual Performanet _evel

Step One: Enter the Student Growth & asure score, « ag the 4 point scale.

Step Two: Enter the Leadership Practic_score

element ratings).

atal points earned from the

Step Three: Enter the Deli% ‘ate Fi ctice sC €.

Step Four: Add the Stc. ant Gra
and the Deliberate Practice

‘" faasure score, Leadership Practice score,

Step Five: Daf iinie. e ove ' rating.
Overa. 2ating Performance Score Range
Highly Ei. stive >3.45
Effective - 2.45-3.44
Needs Improvei. = 1.45-2.44
Unsatisfactory <144




Evaluation for Practice Principal . e

Back to Evaluations

Learner: Evaluation Category: Observation Period:
Practice Principal Leadership Category 1 Sep 2, 2014 to Sep 25, 2015
AmernicaMew_York
Learner UUID: Buildings:
ppms@pesb.org Pinellas Park Middle School
Final Score: N/A
Principal Practice suo% | | Deliberate Practice wox | | Student Growth 40.0%
N/A N/A N/A
Observations used in this Evaluation
Mo cbsenvations were stored for this evaluation.
Add/Remove Obsenvations
Final Score Scale Range: 1.0- 4.0
Details 35-40 10-1.40

Principal Practice: N/A

Principal Practice Scale Weight: 50.0% | Range: 1.0- 4.0

nefiective

10-1.48




Score: MiA

Weight: 50.0%

Clear, measurable goals for overall

0.0% (adj. from 5.0%)

a0

student achievennent
Clear, measuresble goals for
individual student achievement 0.0% (=dj. from 4.0%) a0
Monitars progress on oversll
<t achi 10.0% (adj. from 3.0%) 0.0
Monitors progress on individual
10.0% (adj. from 3.0% 0.0
student achisvement goals (ad) !
Practices are in place to help all
o achi 0.0% (adj. from 5.0%) [iki]
Clear vision on instruction 0.0% (adj. from 11.0%) 0.0
Supports and retains teachers who
their skills 0.0% (adj. from 10.0%) [iki]
Awarzness of predominant
instructions] oes 10.0% (adj. from 9.0%) 0.0
Oingoing evalustions with multiple
10.0% (adj. from 5.0% 0.0
e isdf )
Relevant job-embeddad 2.0
professional developrient |
Adheres to stete snd district a0
curriculum standards )
Focused curriculum a0
Students have the opportunity to a0
leamn critical content )
Teachers can observe and discuss a0
effective teaching )
Teachers have roles in decizion- a0
making X
Teacher teams regularly sddress a0
=chool issues )
Staff can provide input on school
.0% (adj. from 2.0% 0.0
funictions (=] )
Students, parents, and community
10.0% (adj. from 1.0% 0.0
«can provide input (=d) !
Recognized lesder of the school 10.0% (adj. from 2.0%) 0.0
Trust of faculty and staff 10.0% (adj. from 2.0%) 0.0
Faculty and staff perceive a safe
10.0% (adj. from 2.0% 0.0
environment (el 1
Students, parents, and commi
10.0% (adj. from 2.0% 0.0
parceive a safe environment (=d) !
Focus on effective inst
<t achi 10.0% (adj. from 1.0%) 0.0
Acknowledges success 10.0% (=dj. from 1.0%) 0.0




Deliberate Practice: N/A

Deliberate Practice

Score: NiA Weight: 10.0%

A plan has not been finiched.

Student Growth: N/A

Student Growth Scale Wsight: 40.0% | Range: 1.0- 4.0

'8 B
Student Growth Weight: 40.0%

Edit Score

Overall Evaluation Comments

Comments

Comment:




5. Additional Requirements

Who is responsible for evaluating?

Area Superintendents are responsible for the evaluation of school principals. School principals
are responsible for the evaluation of assistant principals. Evidence, artifacts and data are
gathered from a variety of different sources.

Parent Input

The district provides parents a standard process and form to utilize f4* «he purpose of input.
Parents are advised that the input form is available in the front off - and must be returned to
an administrator’s supervisor when it is completed. A copy is¢ ade < nilable to the
administrator. Input from the parent must be signed to be £"+en conside: ion in the
individual’s evaluation.

The supervisor decides how much weight is given tc. e pare input form. Florida Statute
does not dictate the weight but simply indicates a mechc. ¢ .1 must be provided for parents to
give input “when appropriate.” Parent Input<asms need on._ ‘e kept on file for one year and
then may be discarded.

Faculty Input

The district conducts and ari.. 2l clims waveinieach school building, giving personnel the
opportunity to provide input albc #4 cir adminiscrator and their school. The results are used
to evaluate administrs 2 Leat. ship Practice. The results are also used to develop a
required target of< cliberate’ »ctice.

Faculty also have' 2 opportunit to complete an Input Form.

Training
Training and Reflection

The content of the district evaluation system informs those evaluated and those doing
evaluations of the issues to address and the processes to use.

e Those being evaluated use these documents to guide self-reflection on practices that
improve your work.

e Evaluators provide both recurring feedback to guide growth in proficiency in district
priorities and provide summative performance ratings.

e Those who are both evaluated by this system and evaluate other with it will do both.



A description of the initial training process of evaluators

All principals and Area Superintendents completed approximately 1.5 days of training between
June 2014 and September 2014 on the new appraisal system. The initial training included an
overview, as well as an in depth study of the five domains, overall framework and protocols.
All administrators received an additional day of training during the summer of 2015. This
training included a synopsis of the contemporary research, which is the framework of the new
appraisal system.

Assistant Principals completed a six-hour training offered in August 2014. This training was
an overview of the new administrator evaluation system. It included the components of the
new evaluation system that describes the metrics of measurement, the process of the evaluation
cycle, the contemporary research and the framework and protocols« . well as how the system
links to their continuous professional improvement. All administ® ors received an additional
day of training during the summer of 2015. Assistant Princiz’ s anc. rincipals will continue to
be exposed to information concerning the new evaluationd rocess throu. 2 electronic
communication, the monthly Professional Developmes ewsletter, and or. »0ing training
opportunities.

These trainings were conducted by trained professionaic. hm Learning Sciences International
who have extensive knowledge of the eval¢ . . system.

The process for ongoing trainit 5o aluato

An evaluator’s training scht ule will - develope - 'that contains opportunities for learning
consistent with the frameworr. € t** "appraisa: . ubric. Administrators will receive ongoing
training opportunities™ weder to wderstand the 24 elements within the framework and how to

intentionally imp® "ve their ic_der pic tice.

The process for moni. xind cvaluator performance and consistency of results

Evaluation results will be analyzed annually to ensure consistency and to design individual
professional development as needed providing additional support regarding the evaluation
framework, system and process.



The procedures for new administrators who join the workforce

Administrators hired after the initial training will receive the training during the summer, prior
to the start of the school year. A professional development calendar will offer regular training
on the system throughout the year in order to train new administrators, as well as provide
follow-up and support to administrators already in the district.

Training will include the following important “things to know”:

1.

The Research Framework on which the evaluation system is based. The research
framework is associated with particular approaches to instruction or leadership. The
research aligned with the district framework is a useful source of deeper understanding
of how to implement strategies correctly and in appropriate cirgiimstances. Evaluators
can provide better feedback to subordinates when they unda® .«and the research
framework.

Inter-rater reliability: Evaluators in the district show’s be able tG_sovide sub-ordinates
similar feedback and rating so that there is consi¢ :nt use of the eve. ation system
across the district. This is promoted by traini “on the f¢*lowing:

a. The Protocols— what knowledge, skills, &« «dences are identified as system
priorities by inclusion of elements in the eve. ation system.

b. The Scales — how to distingui¢ \oro.. macy leve

c. Rater reliability checks. Process. \for erityn.4 raters meet district expectations
in using the rubrics

Specific, Actionable, 2* a4 Timel; ~eedbaC Processes: What evaluators observe does
not promote improve. ant unls® ““maanveyed to employees as specific, actionable and
timely manner. The iOt. ¢ (on platrorm will be used to collect and relay observation
data and corras ing fec »ack.

Conferens 5 protocols' »d use' *forms: Know what is required regarding
meetings, »onference pre =dures, use of forms, and records.

Processes ari. arocedurs for implementing the evaluation system

a. Evidence gati " g: What sources are to be used?
b. Timeframes, record keeping
c. Scoring rules

Student Growth Measures: What are the districts requirements regarding use of
student growth measures in the district’s evaluation system?

Sources of information about the evaluation system: The evaluation system and
all supporting documents and resources are available on iObservation.

Additional metrics: Training on any additional metrics use to supplement the
practice portion of evaluation.



9. Evaluation results will be used in the development of school improvement plans,
district improvement/strategic plans and professional development plans.

10. Parent input is included in the element ratings and provided through the
Parent/Teacher Input form

11. An annual climate survey will be conducted to gain staff information regarding the
school and district climate and to allow staff input into the administrator’s evaluation.

Timely Feedback

In accordance with s. 1012.34(3)(c), F.S., all evaluators are expected to provide the written
report to the employee no later than 10 days after the evaluation takes nlace. The report will be
provided through iObservation and will be accessible electronicallv« ~'soon as the evaluator
selects finish.

Use of Evaluation Data for Professional Developmer

Each year, administrators complete a Deliberate Pract. »Pla® (DPP). In this plan, action steps
are proposed including what professional development w. be taken to support their growth.
These actions are taken as an intentional stu® af a portion'« »our practice related to growth of
an evaluation element. This can include Pro1_:si0rc. wearning . ‘etwork trainings, observing
colleagues who are demonstrating best practic 3, sid¢ oy < wobserving, and book study.

The Marzano School Leader Ev« uatior. cales a. \designed to give principals a formative as well
as a summative assessment o .vhere the ~stand ir. !l leadership performance areas and detailed
guidance on how to improve. hile #* ehecklists for school visits by the principal’s
supervisor, they do reflect the ko " Znaviors about which supervisors and principals should be
conversing frequenth® ..C shout . wvear. Moreover, these behavioral leadership descriptions
will form the basi< .or princip. »and s¢ arvisor coaching and mentoring sessions.

All professional ac_ alopment in' e Professional Learning Network is searchable and
recommendable by tii. aligned< valuation elements. This practice ensures meaningful and
purposeful selection of . < s1onal development to foster targeted professional growth.

Any administrator rated less than effective are placed on a success plan. The success plan is a
prescribed improvement plan documenting performance concerns. The administrator will be
provided with ongoing support from the area office, assistance through professional development
and in some cases, be assigned a mentor.



6. District Evaluation Procedures

In accordance with s. 1012.34(3)(c), F.S., The evaluator must submit a written report of the
evaluation to the district school superintendent for the purpose of reviewing the employee’s
contract. The evaluator must submit the written report to the employee no later than 10 days after
the evaluation takes place. The evaluator must discuss the written evaluation report with the
employee. The administrator shall have the right to initiate a written response to the evaluation,
and the response shall become a permanent attachment to his or her personnel file.

The superintendent will annually notify the FLDOE of any instructional personnel or school
administrators who receive two consecutive unsatisfactory evaluations.



7. District Self-Monitoring

Inter-rater Reliability Assessment for Evaluators

In order to ensure consistency across the district, administrators take part in a Rater Reliability
training to assess mastery of the formal observation process.

Annually, all school administrators will participate in evaluation training and assessment in
which they will conduct observations, script what they see, and then rate their individual
observations. The purpose of the session is to ensure that observers meet the minimum standards
for identifying appropriate elements of classroom instruction as well as accuracy of rating and
feedback.

The observation results are reviewed for consistency with a master sa° .e set in order to
determine whether calibration criterion has been met. Each admin® iator is provided feedback of
their performance. Calibration results are used to develop admi sti._ar training and support.

Timely Feedback

In accordance with s. 1012.34(3)(c), F.S., all evaluators" =< (pected to provide the written report
to the employee no later than 10 days after the evaluation'. «es place. The report will be
provided through iObservation and will be ¢ ¢ciale electro. »ally as soon as the evaluator
selects finish.

The Marzano School Leader Evalue™ " scales’ « designed to give principals a formative as
well as a summative assessmen* _r whe they st 1d in all leadership performance areas and
detailed guidance on how to< iprove. V hile they' e not checklists for school visits by the
principal’s supervisor, they a. eflect ".c..0 whaviors about which supervisors and principals
should be conversing freauently" © sughout the year. Moreover, these behavioral leadership
descriptions will for® ¢ »is for' sincipal and supervisor coaching and mentoring sessions.

Use of Evaluation . ta for Pr essional Development

Each year, administrators inplete a Deliberate Practice Plan (DPP). In this plan, action steps
are proposed including what professional development will be taken to support their growth.
These actions are taken as an intentional study of a portion of your practice related to growth of
an evaluation element. This can include Professional Learning Network trainings, observing
colleagues who are demonstrating best practices, side by side observing, and book study.

The Marzano School Leader Evaluation scales are designed to give principals a formative as well
as a summative assessment of where they stand in all leadership performance areas and detailed
guidance on how to improve. While they are not checklists for school visits by the principal’s
supervisor, they do reflect the key behaviors about which supervisors and principals should be
conversing frequently throughout the year. Moreover, these behavioral leadership descriptions
will form the basis for principal and supervisor coaching and mentoring sessions.



All professional development in the Professional Learning Network is searchable and
recommendable by the aligned evaluation elements. This practice ensures meaningful and
purposeful selection of professional development to foster targeted professional growth.

Any administrator rated less than effective are placed on a success plan. The success plan is a
prescribed improvement plan documenting performance concerns. The administrator will be
provided with ongoing support from the area office, assistance through professional development
and in some cases, be assigned a mentor.

Use of Evaluation Data for District Improvement

Florida Statute 1012.34 (2)(a) requires evaluation systems for ipstructional personnel and
school administrators to be designed to support effective instruct” n and student growth, and
that performance evaluation results must be used to develop ¢ ~ict and school improvement
plans. Florida Statute 1012.34 (2)(b) requires districts to pr« «de struments, procedures, and
criteria for continuous quality improvement of the profegsional skilic »f personnel and school
administrators, and performance evaluation results mus® ue used when v atifying professional
development. Pinellas County has developed a strated ¢ plan with the primeiy goal being 100%
student success. Area Superintendents are provide. month® “updates on evaluation progress,
observation data, and use this information to guide ti. « velopment of district initiatives and
leader development.
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